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IEVADS

Latvijas klaviersples pedaggija pedejos gados atstas strauji. Par to liecinalakmingtie
zinatnieku g@tijjumi: D.Zarina (1984, 2003, 2005, 2099J.Davidovas 1999, M.Siles @000,
2002, 2003, 2006 J.Birzkopa 1999, 2009 T.Bogdanovas2002; 2003, I.Direktorenko 2002,
2009, 2010 N.LasesR003, L.Malkovas 004, 2006, 2009, 20)1kuros tiek pasitrota
muzikas lab¥liga ietekme persabas izaugsm Tas ir tikai stiprigjis sabiedibas uzskatus par
noZimigo mizikas lomu persabas izaugs@un tErna attstiba.

Lidz ar paradigmu mail sabiediba — no patréeSanas un izmantoSanas uz saggabu un
ilgtspejibas nodroSi#sanu, Sohd af izgltiba (tai skaie muzikalaja izglitiba) ir nepiecieSaia
leviest jaunas, msdiengas tecgtiskas pieejagLaszlo, 1991; Kuhn. 1996%abiediba tiecas uz
izglitoSanos un sadabu ki neprtrauktu procesu: d&nu atistibas sekréSara uzsvars tiek
parcelts no satura apguves uz i@s darbu un &s kvalitaivu norisi, K aif uz katra brna
individualo izaugsmi, kam piddrta galven vértiba skoéncentetas paradigmas kontelgst

Misdieras ir Verojamas izmajas izgitiba: ipasSs akcents tiek liktsagejai no tecgtiskam
zinaSaram uz praksi, no @ciSanas uz #@AtiSanos.Aizvien popafaka Kast majmaciba,
alternaivas skolas, kuis ar skolatju un skoénu veé@ku paidzibu tiek izgitoti skokni, ka af
maciSana un rmcisaras tiek piefigotas katra skéha dabiskajam attibas tempam. Piegram,
pedejo divu gadu laik Latvija darbu uzska vaikas alternavas skolas, kuras balst Latviskaj
dziveszipa (Valmieras Bak skola, Ikkiles Briva skola, Dzva skola, Biva Maras skola).

Macibu process nav iedajams bez racibu gamatas. & ir joprojam svarga visos izgtibas
limenos — gan pirmsska] gan akumskok, gan augstska) gan mizizglitiba. Tapat patzmg, ka
macibu g@mata ir svaiga ne tikai sk@nam, bet ar skokna veakiem un skolatjam. Ja
pieauguSam cikkam, apgstot klavierspli, paSam ir iesgja iz\veléties macibu gamatas vai
macibu lidzelus un to izele ir diezgan plasa, tad 5-7 gadus vecamdm klaviersple Latvija
& izvele ir diezgan ierobezota, jo pieejamieadibu lidzeKi idejiski un vizuli neatbilst
musdienu pradam.

Misdieras macibu gamatas funkcijas papladis, to izmanto ne tikai inforacijas ieguvei,
bet ar zinaSanu papildiaSanai un eksperimed#anai ardm, lidz ar to promocijas daghedzieni
macibu grmataun macibu l[dzeklisnetiek nodati.

Latvija un arpus @s tiek izstadati projekti un veikti vaigki zinatniskie gEtijumi, Kkuri
aktualiZ macibu gamatu \erteSanu, veidoSanu, izmantoSanu utt. Rikm, LatvieSu Valodas
agentira ar ESF atbalstu ir izveidojusi un orgafisi pedagogu programmu agrki pilnveidot
autoru profesioflo kompetenci, sniegt ieteikumus un konacijes, K& veidot, aprobt un

sagatavot izdoSanai atibu fidzeHus (atvieSu Valodas gntira, 200§. Macibu gamatu
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ieverojamo nozmi macibu proced aktualiZ jau 11 notikuds starptautisis IARTEM
(International Assosiation for Research on Textlsoakd Educational Media) konferences,
kuras tiek mrstavéti dalibnieki no visiem kontinentiem, un kuras tiek wel$ tieSi nacibu
gramatu saturaveidoSanag R&f izglitibas medijiem.

Analizgjot pla%ik izmantofis macibu g@amatas klaviersfles ieacgjiem Lielbritanija,
Oksfordas Klavieru grupas (The Oxford Piano Growgd)inataja un direktore S.K&karta
(S.Cathcart) ir veikusigijumu Londonas Izgfibas Instiiita (Cathcart, 201} par muziklajam
prasngm, kuras tiek atstitas rnam ar katras kon&tas macibu gamatas patlzibu. Ar So
petijumu autore akceatklaviersggles gamatas lomu &rna turpnakaja muzikalaja attisttba un
izvirza jaufjumus turpnakajiem Etijumiem par skolaju lomu nacibu gé@matu iz\ele, par
ilgsto3u lerna motivaciju. Saji konteksi macibu gamata tiek skata ki neahemama un
nozZimiga nmacibu procesa sastdaa.

Jauzsver ir skoldtja loma nacibu lidzela izveidt, jo macibu idzekli nevar sastiit cilveks,
kuram nav atbilstoSas kompetences atji@ge macibu priekSmei.

Macibu g@amatas veidoSana ir viens no skajatradoSuma un kvalites Aditajiem. Ir
gandafjums, ka atsevi@s sabiedrists organi#cijas izvirza uzdevumus: celt zanu prestizu
Latvija, stimukt pedagogu, ziitnieku un citu personu iesai&inos Latvijas talafgako jaunieSu
izglitoSara, popularizt talanigos skatnus un to sasniegumus,nui darba vadajus un
atbalsitajus (Ata Kronvalda Fonds, 20)1 Tas lauj ik gadu piddrt premijas, diplomus,
stipendijasziatniekiem, spedilistiem, pedagogiem un studentiem, kur viens nm wértcSanas
kriterijiem ir izstradati un publi@cti macibu dzeKi” (turpat). Tas nofida, ka kvalitawi
izveidots nmacibu lidzeklis cé skologja vertibu sabiedba, apliecinot vha talantu un
daudzveitgas prasmes.

Viss iepriekSmigtais liecina, ka ir nepiecieSaba Ec fundamerila petijjuma Latvig par
macibu idzeKliem, to veidoSanu, iZ&vteSanu, atbilsbu konkgtam teErnu un skotnu vecumam.

Notis, @pat k& burti, ir grafiski simboli, kurus #&ns nacas atpa# pakapeniski jau no
pirmsskolas vecuma. Prasme ilasun atpa# dazdus tekstus un simbolus veicina
»vertiborienticijas veidoSanos un iesafsanos sabiedbas ilgtsgjigas atistbas veiciaSan:”
(Zaripa, 2012, 24 Jhatame, ka veakais pirmsskolas vecums un jalais skolas vecums, kas
atbilst 5-7 gadu vecumam, ir visdinaniikkis attstibas zha. Tas nommg, ka kerns Saj vecuna
sasniedz adu fiziskh un garga brieduma pakpi, kas nodroSina sisteatiski macities. Af
Harvarda Universittes [gtijjums par brna atistbu agé berniba pafdija, ka smadzeu darhba
5-7 gadi ir gdgjais augstkais punktsikng, kura ir atZméta augsta kognia funkcija (Nelson,
1999. Tas noida, ka 5-7 gadu vecums ir noiQgs kErna izzhas, saskarsmes, augsanas,

stimulacijas un citu vajadbu atistba (Howard-Jones, 2007; Blakemore&Frith, 2009yar
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nepiecieSaitu \erst uzmambu izghtibai jau pirmsskolas vecuimtiek miréts gan Eiropas
Komisijas pamatnoatines, gan Latvijas ilgtsfigas afistbas stratgija lidz 2030. gadamk(lis,
2009, atamgjot So agino vecumu par laligu radoSas perstdoras veidoSan

Kultaras ministrijas projelat ,Kultira — \ertibas un kapils ilgtspejigai atistibai” tiek
atZmets, ka Latvijas kapals ir kultiras mantojums un radosSurfisatvijas Republikas Kuitas
ministrija, b.g.)Lai macibu lidzeklis hitu atbilstoSs #kotnes izditibas paradigmai un veictu
skoknu radoSumu, i2ti, svafigi donat par tautas mantojumu — tautasdzi@smtap pad laika
neaizmirstot pasaules kutas \Ertibas(Vike-Freiberga, 2010)

Ta ka macibu process nav nemags, bet ir & nemiiga attistba, tas ir noteicis holisma
filosofiju ka visaptveroSu pamatu atibu kdzela izveides principu un &téSanas Kririju
veidoSanai klaviergpe.Holisma filosofija sakit ar 21.gadsimta pedaggas ziratnes tendern.
Saka# ar to, ka holistisk pieeja harmoniz ar cilveka dabiskajiem attibas cikliem, holisma
pieeja nmacibu hdzea veidoSah ir nepiecieSama, lai &ni vartu atistit savu talantu
pakapeniski pilnveidojot prasmes.

Latvija nav ziratniskas literatiras par klaviersgles (ar instrumentsgles) nacibu idzeliem,
kura tiktu izvertétas Sobid izmantojamas macibu gamatas klaviersgles ieacgjiem. Dotap
promocijas darbtiek izpetitas nmisdieras Latvija izmantojanas klaviersples nacibu gamatas
iesacgjiem. Saldzinagjumam tiek analigtas af citu valstu mcibu gamatas.

NepiecieSanba [Etit macibu ldzekli klaviersple 5-7 gadus vecieméemiem ir radusies
autorei savas pedagjekas pieredzes anaks rezulita, apspriezot So proéhu ar klaviersples
skologjiem Latvija, piedaloties konferes daZdas valsts.

Lai risinatu iepriekSmigtas probEmas, tika izgléts darba tematsHolistisk @ pieeja n@cibu
l7dzelda izveidei klaviers@le 5-7 gadus veciemdoniem”.

Petfjuma objekts: macibu lidzela izveide 5-7 gadus vecierarhiem klaviersples apguvei.

Izstradat macibu hidzelu izveides principus un i2ZvtéSanas kritrijus, ka af izveidot un
izvertet holistiska pieep balsttu klaviersgles nacibu lidzekli 5-7 gadus vecientmiem.

Petijuma priekSmets: holistiska pieep balsita klaviersgles nacibu lidzeKa izveides
principi un iz\erteSanas Kkririji.

Petfjuma merkis: Izstradat macibu idzeKu izveides principus un izwéSanas kritrijus, ka
arn izveidot un izertet holistiska pieep balsttu klaviersgles nacibu idzekli 5-7 gadus veciem
berniem.

Petfjuma jautajumi:

1. Vai Sobid izmantojamie klaviergbes nacibu hdzeHli Latvija iesacejiem atbilst

musdienu mcibu gamatas kvaléites principiem?



2. Kads ir Latvijas klaviersgles skolofju un ternu veaku viedoklis par klaviersies
(instrumentsples) nacibu gamatu ieacgjiem?

3. Kadi ir holistiska macibu idzeKa veidoSanas principi ureieSanas kririji?

4. Vai jaunizveidotais mcibu fhdzeklis ,Klaviersgles abeate Do Re MI” atbilst
apstipriratajiem standartiem un klavier@ps nacibu programram Latvija?

Pétijuma uzdevumi:

1. Veikt Baltijas klaviersples nacibu lidzeKu anaizi 5-7 gadus veciememiem.

2. Noteikt paSreiz es@S probémas klaviersples nacibu lidzelos ieacgjiem (5-7- gadus
veciem lgrniem) Latvif, veicot Latvijas skola@ju un skoénu veé@ku aptauju.

3. Analizgjotfilosofisko, psiholgisko, pedaggisko un metodisko literatu par 5-7 gadus
veciem [grniem, izveidot holistiska atibu lidzeKa veidoSanas principus ugrieSanas
Kriterijus.

4. lzstradat un iz\ertet uz holistisko pieeju balgt klaviersglesmacibu lidzekli 5-7 gadus
veciem lgrniem.

PetiSanas metodes:

Zinatniskas literatiras un citu ptijjumu rezuliitu anaize;

Baltijas valstu klavierspes nicibu gamatu iedacgjiem saidzino% anaize;

Dalgji struktureta intervija;

A

Skolo&ju un skoténu veaku aptaujas;
5. Ekspertatzinumu metode.
Petfjuma metodologiskais pamats:
* Holisms: Dewey, 1920; Smuts, 1926; Freire, 1974; Capra, 198Rler, 1986, 2007,
Gang, 1989; Sale, 1993; Clark, 1997; Ligeniece, 1999; Miller, 2007; it&, 2000,
2002, 2003; Bokmeldere, 2001; Goulmens, 2001; Kemeae, 2004; Amirs &
Moosavi, 2007; Bundsgaard & Hansen, 2D09
* Macibu gamatu \erteSana, veidoSana, izmantoSanacg, 1983; Chambliss & Calfee,
1998;Choppin, 2000; Mikk, 2000;:18, 2003a, 2003b; Issitt, 2004; Bundsgaard &
Hansen, 2009; 2011; Sikorova & Cervenkova, 2009)gei, 2010; Cathcart, 2011;
Valcke, 201}

* Instrumentsples pedaggijas atzhas (lrw6omyoposa, 1950; Shor, 1989; e, 1996,
2000, 2002, 2003; Davidova, 1999; Birzkops, 19980@ Direktorenko, 2002, 2009,
2010; Feingold, 2002; Bogdanova, 2003jiske, 2003; Zags, 2003, 2005, 2009;
Ma/kova, 2004, 2006, 2009, 2011; Mills, 2004; Mette, 2007; Creech, 2009;
Davidova & Gomarova, 2010; Fernandez, 20112



5-7 gadu vecadmna psiholgiskais raksturojums un @aibu uztveres tipi (ub/inska,
1979; Konomunckuii & Hanvko, 1988; Boicomexuii, 1991 [Muaxce, 1994; Svarca, 1997;
PusSkarevs & Golubeva, 1999; Svence, 1999; Vuoridedsnala, 1999; Ojala, 2004,
Pesckas, 2006; Paananen, 2007

Petfjuma bazi veido 353 respondenti195 Latvijas klaviersgles skolodjas, 152

Latvijas instrumentsies iedacgju veaki, 5 eksperti, izdevnigbas ,Zvaigzne ABC”

viena prstve.

Petfjuma posmi:

1)

2)

3)

4)

2008.gads. Darba metodgiska pamatojuma veidoSana, tétisko atzihu izpete.
Defingtas @tijumu veidojo&s probémas. Noteikts §ijuma ziratniskais apaats,
analiZta teoetiska literatiras anake par ptijuma problemtiku. Tiek atla®ti
materéli macibu lidzeklim klaviersple 5-7 gadus veciememiem.

2009.gads. Veikti §ijumi par nmacibu saturu klaviersgpes nacibu gmmats
iesacgjiem (Zimele, 2009; #nele-Steina, 2009ka afn analizti Baltijas valstu
macibu lidzeKi klaviersggles iegacgjiem (Zimele-Steina, 2010a)/eikta macibu
lidzeKu klasifikacija un apkopoti pedaggskie principi(Zimele-Steina, 2010b
2010.gads. Tiek anafiti Latvijas autoru Zimele-Steina, 201}cun Baltijas
autoru Zimele-Steina, 201)tsasiditie macibu lidzeKi klaviersgEles iegcsjiem.
Tiek veikta Latvijas klavierspes skolodju aptauja par Sofd izmantojamajiem
macibu fidzeKiem (Zimele-Steina, 2012par id@lo macibu fidzekli skologju
skafjuma (Zimele-Steina, 2011d)Tiek apkopota infordcija par ¢etriem
popubrakajiem Sobifd izmantojamajiem @cibu fidzelkiem klaviersples
iesacgjiem Latvija (Zimele-Steina, 201)a

2011.gads. Tiek veikta klavie@ps ieacgju veaku aptauja ar @rki noskaidrot
vinu viedokli par klaviersgles nacibu lidzeKa saturu un poligfijas kvalitati, lai
tas ltu saprotams ne tikaiclmiem, bet arvinu veakiem, kuri interegjas un
piedahs macibu proces. Saji aptauj piedalis vienas pilstas skolas ar
padzlinatu mizikas apguvi veiki (Zimele-Steina, 2011b)lLai rezulfitus
papildiratu, tiek izveidota otra aptauja, kupiedaks ve@ki no dazdam skohm:
visparizglitojo&s skolas ar padmnatu miazikas apguvi (divas ar latvieSuanibu
valodu un viena ar krievu adibu valodu), divu lauku izikas skolas &nu un
vienas pilstas nuzikas skolas veki. Tiek analizti klaviersigles mnacibu
lidzeKi, lai noteiktu holisma iames tajos Zimele-Steina, 201)e noteikti
holistiskie klaviersples nacibu g@matas izveides principi. Norigia darbi pie

klaviersggles nmacibu idzela izveidoSanas.
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5) 2012.gads. &ijuma rezulitu anaize. Macibu f[idzeHa sagatavoSana un

izvertéSana.

Promocijas darba struktaru veido ievads, 4 das, secigjumi, literafiras saraksts,

pielikumi. Kopuna analizti 166 ziratniskas, metodisks literatiras avoti, normatie dokumenti,

macibu gamatas latvieSu, amg, vacu, frartu un krievu valod; 9 interneta resursi un 11agibu

gramatas latvieSu, krievu, igau un lietuvieSu valo®l Teogtiska un emfriska petijjuma gaié

guto atzihu rezultti ir atteloti 26 tabuis un 1 atla.

Petfjuma zinatniska novitate:

1.

Pirmo reizi Latvip tiek veikts @tijums par micibu lidzela izveidi klaviersple: tiek
veikta Baltijas klaviersgles nacibu lidzeu anaize 5-7 gadus vecientimiem, k& an
izpete par klaviersgle izmantojamiem ricibu lidzeKiem iegicgjiem miasdieras Latvia;
Tiek izstiadati holisma piegj balstti macibu idzeHa veidoSanas principi un izieSanas
Kriteriji;

Petijjuma gaig izstadatais klaviersples macibu lidzeklis ir ziratniski pamatots un

izveértets, izmantojot ekspertatzinumu metodi.

Petfjuma praktisk a noame:

1.

Tiek apkopota inforricija un veikta anate par klaviersples nacibu dzeKiem
musdieras;

Holistiska pieep izveidotais macibu dzeklis ir nodelgs klaviersples skolofjiem
pedaggiskaj praks ar klaviersples ieacgjiem;

Macibu g@amatu autori un izdevni®sas var izmantot klaviersfges iedacgju macibu

Iidzelu izveidei izstidatos principus un iz&rteSanas kririjus.

AizstaveéSanai izvirztas tezes:

1.

Instrumentsples nacibu hidzekli raksturo principu kopums un atiiba, kas balas

holistiska filozofija: pakaperniba (macibu materila izveick, macibu satui), uzskaimiba,

muzikas matetila daudzveitha, kompaktums, sistatiskums, esttiskums, nacio#lais -

multinacioralais, uztverartba (atbilsiba uztveres tipiem), atbiiba vecumposmu
ipatribam, pasSrade (iesp paSam sacer skapdarbus, ritma vingriijumus, noteikt
atskaioSanas tempu, un tmldz.) unaimskums. atertiba

Holistiska pieep balsits macibu lkdzeklis ,Klaviersgles abedate DoReMi” atbilst
Izglitibas un ziAtnes ministriji apstipriratajiem standartiem un Kuaitas ministrijas
ieteicamajm klaviersgles nmacibu programram Latvija, ka aif masdienu tendergen

izglitiba, jo balsis uz lernu vajadzbam un intere8m un tiek veidotsa lai tas ltu

saprotams un izmantojamsrbiem ar dazdiem uztveres tipiem. Liekot par pamatu
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holisma filosofiju, nacibu dzeklis tiek skats veselura: macibu saturs, poligdifija,
darkibas veidi, brna, skoloija un veaku mijiedarhba.

3. Nemot &ra masdienu izgitibai rakstuigas tendences (skolti un vea@ku sadariba
musdieras, lagtprasmes veicidsana, zidSanu iegSana praks zimaSanu un prasmju
integreSana, klavierspes skadarbu daudzveiba, nacibu metoZzu daudzveioa,
fokussSaras uz naciSanos) holistisk pieep balsita klaviersples nacibu lidzeKa 5-7-
gadus veciemdiniem iz\erteSanas Kririji ir:

* macibu lidzeKa izmantoSana sekhntelektiilo, emociolo, radoso sgu attstibu;

* macibu lidzeKa izveic nemti era dazadi maciSaras stili, kas Brnam atvieglo
macibu satura apguvi;

« macibu dzela izmantoSana veicina awttpa muzikili rado&s darlibas pieredzes
uzkrasanu;

* izmantojot macibu gamatu, lgrns iepazst latvieSu folkloru, oginalo maziku, ka ai
gust priekSstatu par citu katu maziku;

e ar macibu lidzela paidzbu var kvalitaivi apdit pamatprasmes klavier@p;

e ar macibu hdzela paldzbu var apgt mizikas valodas elementus,a kan
klaviersggles jaunrades veidus;

« macibu géamatas forrats atbilst 5-7 gadus vecarna uztveres attibas Iimenim;

* izmantojot nacibu lidzekli, kerns tiek motiéts sevi arbaudt un patsivigi organizt
savu darbu;

e izmantojot mcibu lidzekli, ve@kiem vieghkk palidzet bernam klaviersples apgug;

* macibu lidzeklis ir izmantojam4arpus skolas (pieamam, gatavojot mjas koncertus,
apdistot klavierspli pulcinos un najmaciba);

* macibu ldzeklis paredz &¥nam iespju akfivi lidzdarbotiesun iesaistotiesacbu
procea (pieneram, nosakot izaléto skaxdarbu tempu un raksturu);

* macibu géamatas teksti, valoda ir saprotan@riam;

e macibu gamat izmantotas daudzvaighas nacibu metodes.

Petijuma rezultatu aprobacija

A. Zinatniskas publikacijas

1. Zimele-Steina, . (2012). Piano playing teaching dinis beginners: Analysis of the
current situation and future prospectd.Sahova (Ed.)Proceedings of the 7th
International Conference “Person. Color. Nature. 8&ilef. Daugavpils:
DaugavpilsUniversity, 286 — 295. ISBN 978-9984-B63
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. Zimele-Steina, |. (2011a).The opinion of Latvian potool and first-form pupils’
parents about textbooks on instrument playfgpblems in Music Pedagog9, 67-77.
ISSN 1691-2721

. Zimele-Steina, . (2011b). Piano playing textbooks fiovices in the Baltic States:
Critical analysis. G.Tchibozo (Ed.) Proceedings of the 3rd Paris In&tional
Conference on Education, Economy and Socfétsasbourg (France): Analytrics, 641-
650. ISBN 979-10-90365-00-1

. Zimele-Steina, |. (2011c). Methodological analysid_afvian national schools of piano
playing. H.Ruismaki, & l.Ruokonen (Eds.) Arts and Skills eurSe of Well-being.
Helsinki: University of Helsinki, 203-212. ISBN 9752-10-6855-3; ISSN 1799-2508

. Zimele-Steina, |. (2011d). Opinions of Latvia’s piaeachers about ideal study aid for
the current situation and future prospecBroceedings of the 9th international
JTSFS/BBCC Conference ,Sustainable Developmenttu@ul Education” Siauliai:
Siauliu universiteto leidykla, 58. ISBN 978-609-4368-4

. Zimele-Steina, |. (2010a). adibu fdzeKu klasifikicija un pedaggiskie principi. 5.
Starptautisks konferences ,Teorija prakseiasdienu sabiedbas izgittba’materiali.
Riga:RPIVA, 476 — 481. ISBN 978-9934-8060-5-6

. Zimele-Steina, |. (2010b). The evaluation of the iBatates piano playing textbook for
beginners by applying EEPG quality principles oftb®ok evaluationT.Selke, G.Lock,
& M.Moistlik (Eds.)Evaluation, Reflectivity and Taang Methodologies in the
Framework of Multi-cultural Understandindallinn: Tallinn University Institute of Fine
Arts, Department of Music & MEYTT, 81-83. ISBN 0B®49-463-00-8

. Zimele-Steina, |. (2009a). Designing the study cdnfienteaching piano playing to 5-7
year old children.J.Davidova (Ed.)Proceedings of the6th Internatiorfatientific
Conference "Problems in Music Pedagogy)augavpils: Daugavpils University, 249 —
258. ISBN 978-9984-14-450-4

. Zimele, I. (2009b). Contemporary content for pianayplg with beginners in Latvia as
viewed from sustainable perspectiRroceedings of the 6th International Conference
“Person. Color. Nature. Music”.Daugavpils: Saule, 41 — 42. ISBN 978-9984-14-434-4

. Daliba starptautiskajas konferen@s:

2012.g. 1.-5.aplis. Starptautisk zurrala ,International Journal of Arts and Sciences”
Starptautisk Akademisko discipinu konference Yhe (Austrija).

2011.g. 28.-30.septembris. 11. Starptaatiskinatniskh |IARTEM konference

~Representation of Otherness” Kau(Lietuva).
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e 2011. g. 22.— 23.septembris. 7.Starptadtigkatniska konference ,Mizikas pedaggjas
probkmas” Daugavpils Universite.

e 2011.g. 20.-23qlijs. 3. Starptautisk zinatniska konference ,Education, Economy &
Society” Paize (Francija).

e 2011.g. 18.-21.maijs. 9. StarptautiskJTEFS/BBCC konference ,Sustainable
Development. Culture. Education” Sawniversitité (Lietuva).

e 2011.g. 10.-15.maijs. 7. Starptautiskinatniska konference ,Person. Color. Nature.
Music” Daugavpils Universitg.

e 2011.9. 12.-16.afrs. 7. Starptautisk zinatniska konference ,Research in Music
Education” Ekseteras Univerai (Lielbritanija).

e 2010.g. 5.-6.novembris. 15. Starptaudiskeativiates konference ,Kreativites izjgtes
un paaugstimSanas name cilvekresursu aistiba” Rigas Pedaggjas un izgitibas
vadibas aka&mija.

e 2010.g. 8.oktobris. 3. Starptautiskinatniska konference ,Arts and Skills — Source of
Well-being” Helsinkos (Somija).

e 2010.g. 7.-8.maijs. ATEE Starptautiskonference ,Teacher of the 21st Century: Quality
education for qualily teaching” Latvijas Unive.

e 2010. g. 15.-17.afis. 3. Starptautisk zinatniska konference ,Music Education
Yesterday, Today, Tomorrow” Tallinas Unive&sé (Igaunija).

e 2010.g. 25.-27.marts. 5. Starptauiddonference ,Teorija prakseiusdienu sabiedoas
izglitiba” Rigas Pedaggjas un izgitibas vatbas akaémija.

 2009.g. 6.-7.novembris. 14. Starptaudiskreativitites konference ,Kreativite
individualitates dzves gaii” Rigas Pedaggjas un izgitibas vaitbas akaamija.

e 2009. g. 25.-27.septembris. 6. Starptadtmkatniska konference ,Mizikas pedaggijas
probkmas” Daugavpils Universite.

e 2009.9. 5.-7. maijs. 6. Starptautiskinatniska konference “Person. Color. Nature.

Music” Daugavpils Universite.

Pateidba
Darbs izstidats, pateicoties ESF projekta "Atbalsts Daugavpitéversiites doktora studiju
istenoSanai” (Nr. 2009/0140/1DP/1.1.2.1.2/09/IPIAXI015) atbalstam.
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1. KLAVIERSP ELES MACIBU LIDZEKLIS: V ESTURE, ANALIZE

1.1. Macibu lidzeklis un macibu gramata: teorija, vesture, prakse

Jebkura gimata ir notikumu un padibu lieciniece. & liecina par savu laiku, cigkiem, par
vinu uzkatas pieredzesimeni. Lai ciheki parpemtu pieredzi, labi ir nodgusas un jopram
noder gimatas. Ar 20.gadsint macibu lidzeklis imem svaigu vietu sisteriitiska zinaSanu
apgu\E.

Precizjot daAadu ar nacibu gamatu saigtu terminu izmantojamu pedagg@ija (macibu
gramata, nacibu fdzeklis), patZame, ka pEtijuma tiks skaiti dazdi zinatnieku piedvatie
petijumi Sap joma.

D.Zujevs(3yes, 1983, nolda, ka visprizglitojoSo priekSmetu acibu lidzeki ir izglitibas
macibu saturs un datbas veidi, V.Besg&o (becnarvko, 198§ macibu hdzekli defire ka
kompleksu inforracijas modeli, savuiet |.Lerners un N.Sahmaje{/Eeprep& Illaxmaes,1992)
macibu lidzekli defire no nmacibu satura pazijas: K socilas pieredzes un sata piepraguma
materialiZto formu. Autori nacibu lidzeKa izveidt apvieno gan idejasgan pierédmdusSos
noverojumugMikk,2000)

21.gadsimts @cibu gamatai uzstda jaunus uzdevumus: patialmacibu programmas
atspogiloSanai un pateicoties saturgifkai organi#cijai, ta klast interesarnka, saprotamka un
atpazstanska. Macibu gamata orierjas uz jaunu paradigmu - skatentgtu.

Macibu g@amata Rast starpdiscipliara, jo to veidojot, tieknemtas @ra sabiediba
domirgjosas \ertibas, konk&tas akadmiskas discipinas, autora redpms un jaubkie
tehnol@iju sasniegumi,itlz ar to nicibu gamat atspoglojas &s pielietojaribas daudzveitha
(Issitt, 2004)

Izglitibas paradigmai oriegjbties uz ilgtspjibu, liekot akcentus uz veselumu un petbas
individualu atfisttbu, pparskata armacibu lidzela veidoSanas principi un izdeSanas Krriji,
ieklaujot tajos uz skéha izzihu un praktisku dafbu \erstu saturu (no &tiSanas uz
macisSanos), k ai nemot \éra skolo&ju un vea@ku lomu.

Analizéjot macibu gamatas veidoSanas nogamus, tiek aktualigtas probtmas Latvijas
pedaggija bérncentetas paradigmas kontekstmacibu satura f@rslodze, proldmas jauno
skoloGju sagatavoSan neviennommigie viedoRi skolenu macibu sasniegumu izvteSara,
vienpuggs nmacibu satura pasniegSanas (atainoSanas) veidgbum lidzeQu autori nepast
skolas vidi(LatvieSu Valodasgentira, 2008)

Macibu kdzeKu saturs un izveide tiek disktit zinatniskas konferengs. Ziratniskie

petijumi par nacibu gamaém tiek veikti gan rietumos (Bundsgaard & HansemQ@®011;
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Sikorova & Cervenkova, 2009; Pingel, 2010; Cathc2@11), gan austrumosSIdpaep&
[laxmaes; 1992), t&u Latvija par nacibu lidzeKiem tiek raksts tikai atsevikos ziratniskajos
darbos bakalaura un gatra imenn Daugavpils Université, Jazepa \tola Latvijas Mizikas
akadmija, Rigas Pedaggjas un izgitibas vatbas aka@&mija. Promocijas darbi Latwj par
macibu lidzelu izveides prol@mam fidz Sim nav izstdati, ipaSi klaviersple, kas ir specifiska
makslas joma.

Zinatnieki Vers uzmaibu uz to, ka &rna individualiite klaviersples nacibu proces netiek
no\ertéta, un visa uzmaba tiek piegrsta tehnisko iemau atistibai (Foeoanosa, 2002) ka
klaviersigles sikumposma macibu proced persofbas veseluma astiba nenotiek, bet tiek
attistitas tikai konkg&tas pianistisks prasme$Sile, 2002; ZargS, 2009)

Ka pirma, kura \ersusi uzmaibu uz klaviersples nacibu kdzelu vesturi, ir nizikas
zinatniece un pedage M.Sle (Sle, 2003) Saidzinot ar to, Kdas klaviersgles mnacibu
gramatas tika radlas idz 20.gadsimta vidumapiemin, ka Solid no &m praks veél joprojam
tiek izmantotas divas #gibu gématas klaviersgles ieacgjiem. No vienas puses, tas liecina par
gramats veiksmgi izmantoto (macibu) metodiku, lai ar izmantojot #s, musdiengi
(21.gadsimta) skalarbi skolojam ir jamekle paSam. No otras puses, alirka pusgadsimtu
vecas mcibu gamatas izmantoSana var lieginpar nacibu dzeKu trikumu latvieSu valodl
klaviersggles ieacgjiem.

Latvijas pirnas bivvalsts laili, lidz 1940.gadam tika saraitstpiecimacibu hdzeMli
klaviersggle, no kuriem tika publigti tris:

« E.Vigners ,Klaviersples un absaitas dzirdes aistibas pamatkurss” (1924);

e D.Soste ,Klavieru skola” (1928);

« A.Zilinskis ,Klavieru sgEles skola” (1935, 1938, 1942, 1947).

JaatZzme, ka no ¥m izdotajim macibu gamam A.Zilinska ,Klavieru sgles skola” tiek
izmantota darbam ar klavie@ps ieacgjiem miasdierss.

Tapat ppiemin tas, ka tika izdoti seSi @malskandarbu kajumi (J.Grauhis; JKeptis;
J.Medi3; L.Reinholde; A.Zilinskis) iemsjiem, ¢etri programmatiskie klavierminiatu cikli un
krajumi (l.Pdgévic¢s; N.Dauge; A.Reinholde; J.GraugB) iesicgjiem, ka afn seSi vingriajumu
krajumi (L.Bé&tinS; E.Vigners; O.Zverss). Visi Sie autori bija Latvijai nomigi komponisti un
pedagogi, kuri devusi lielu iegajdmu ne tikai Latvijas mzikas dave, bet at klaviersgles
pedaggijas atistiba.

AtbilstoSi laika garam, kas vajd vesturiskaji posna lidz 1919.gadam un poammo
1919.gada itlz 1940.gadam, #gibu satui veérojamas gan acu romantismam rakstgas
iezimes, gan tautiskuma kopsSana. LatvieSu autarcibu idzeKi klaviersgeles ieacgjiem Sah

laika period tiek veidoti gan k klavieru sgles skolas (Soste,1928; Zilinskis, 1935), gan k
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krajumi ar tematiskiem nosaukumiem (pieram, JKeptis (1933) Kokétajs; J.Grauhi$ (1928)
Selmaritis) (Sle, 2003).Jaatamg, ka D.Sostes un A.Zilinska klaviemes skolas ir racibu
Iidzeli ar atbilsto8m prasbam: pientram, tiek izskaidroti noSu augstumi, noSu nosaukumi
Savukirt JKepsSa ,Kokktajs” un J.Grauhja ,Sgelmaritis” ir péc giiittbas pakpes sakrtotu
skapdarbu kajumi, kuriem doti atbilstoSi tematiski nosaukumiakiersgles skolu struktula
uzbive ir dazda: metodiskais matafs ir sakirtots viera grama@é (J.MedihS (1940),Pirma
nosSu burtica klavieem”), divas ddas divas gamats (D.Soste (1928),Klavieru skola”)alan
cetras burtncas 16tabeks (E.Vigners (1924),Klavieru sjpes un absaitas dzirdes aistibas
pamatkurss”). Tas liecina par to, kadiou lidzeKu autori vienlaiggi ir bijusi af klaviersgles
skologji, kuri sava pedaggiskap praks ir mekkjusi arvien lalbkus veidus racibu lidzela
satura veidoSanai, cenSoties atrast daudmaids metodes,atigjadi nodroSinot daadibu
macibu idzela satura izsfe.

Dazdiba atspogiojas ar klaviersggles repertara atlag, kas ir pietiekami plasa: tjir
latvieSu tautasdziesmas un bm&as ko&lu apdares, autoru @rnaldarbi, ka ai klaviersgzles
pamatu apguve noris vienlaikus ar dzirdess#lbu. Metodiskie nadijumi macibu lidzeKos
adresti gan skotnam un skolajam, gan tikai skolajam. Ta&u, @a ka vairums autoru uzrdn
tieSi skologju, tad attietha uz skotniem veidojas metodisko rekomeiegu defiats, ja autors
savus nardijumus nepublig, tiek dota fcibas biviba radoSai @cibu materila izmantoSanai
skolofja pedaggiskaj dartiba (Sle, 2003) Ta skologjs var atrast optialako risinajumu
skapdarba apgus; pielagojot to katram skéham individdli.

Lai iepaztu klaviatiru, visas klaviersples skois tiek ieteikts oriergties @c melno taustiu
grupam. Piengram, samekjot divu melno taustiu grupu, vai attiegi tris melno taustiu
grupu, var atrastgpejos taustaus.

Problenatikas izfEtei ir nepiecieSama fwibu lidzeHu anaize, tde] nakamap apaksSnoda

tiks veikta Latvijas, Lietuvas un lgaunijas autongcibu lidzelu izpste.

1.2.Baltijas klavierspeles macibu lidzeklu izpéte un rezultati

Lai iegatu pilnigu redzjumu par Baltijas klaviersgbes skoim, janem \&ra attiedga
regionaipatnbas filozofisk plaksre: no dabas, senatnes, klusuma ulestbas viedokem, ka
afi dazdo valstu literairas un kuliras mijiedaribas. Humnisma un latvisks kultiras
meklejumos ir nepiecieSams skats no malasana vienathka pretstats masu kuitai, centieni
meklet kultiru sapratni senajvestul, Sengrigu literatira, latvieSu daifis, Jaundj defiba
(Grislis, 2010)
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Tatu § petijjuma uzdevums izanaliz Latvijas un Baltijas autoru klavierdps skolas
lesacgjiem, lai gitu priekSstatu, &di didaktiskie un poligifiskie principi janem \era sasidot
jaunu klaviersples nicibu idzekli 5-7 gadus vecienemmiem, lai vii ar interesi un ar prieku
sekmgi varetu apdit klaviersggli gan patstvigi, gan ar skolaju, gan ar veaku paidzbu.

Kopuni tika analiztas septias klaviersples skolas ieggjiem. Piecas noatn ir latviesu
autoru klaviersples skolas iexgjiem: V.Zosts, l.Zne, |.KalnhS (1994) ,Klavieru sgles
skola”; A.Zilinskis (b.g.) ,Klavieru sples skola”; A\Mtolind (1991) ,Dziedsim, ro&sim”;
B.Ozolina, T.Rozenberga (1999) ,Pirmie |scklaviersgle”; G.Melbarde, M.Sle (1997)
.Klavierspeles abece”, viena lgaunijas autora klavie#gs skola (L.Kolar (1994) ,Algus”
(algus —no igawu val.- sakumg) un viena Lietuvas autores klavietgs skola ieacgjiem:
V.Krakauskaite ,Jaunasis pianistasjaynasis pianistas— no lietuvieSu val. -jaunais
pianist9.LietuvieSu klaviersgles skola tika iz#icta @adel, ka § gramata ir tikusi @rizdota
vairakas reizes, (2008.gadznacis piektais papildifitais izdevums) unatpiesaista uzmaifbu
ar atrakivam krasam un darba burficu. lgawmu krajums ,Algus” (1994) tika izelets pEc
saruam daZda mepa konferetu laika ar Igaunijas klaviersgbes skolofjam, kuras sav
praks izmanto So Kjumu.

Velreiz, precizjot jedzienu izéli, jaatame, ka Ec macibu idzelu klasifikacijas, nacibu
gramatas arir macibu lidzeli. Ta ka apgds ,Zvaigzne ABC” un Eiropas @wibu gématu
izde\gju grupa (European Education Publishers Group -BERa6ibu idzeHu anaizeé izmanto
jedzienumacibu gramata tad Baltijas valstu klaviersfes nacibu lidzeli Sagp apaksSnoda
tekst an tiks analiZti izmantojot fdzienumacibu gramata

Macibu g@matas tika analiétas, izmantojot izdevnidoas ,Zvaigzne ABC” racibu
gramatu kvaliites pamatprincipu@acibu gamatu kvalites pamatprincipi, 2009praktiskos
ieteikumus racibu gamatu veidoSam (Praktiski padomi rcibu gramatas strukiras izveidei
2009) kuri ir izstradati apgada, apkopojot Latvijas Republikas Iatjbas un ziatnes ministrijas
Izglitibas satura un eksamagijas cent izstradatos ,leteikumus racibu literatiras veidaijiem
un \ertétajiem” (Andersone, Maslo, Kize, Rutka & Zogla, 1999)izglitibas un ziatnes
ministrijas izstidatos .Komplektizdevuma navteSanas kririjus”.

(http://visc.gov.lv/aktualitates/normdok/i09044 Iif)p Tas tiek atspodats zem katra actibu

gramatas nosaukuma un satmltrijas ddas (A.,B.,C.). Eiropas Izgfibas izdegu grupas
(EEPG -European Educational Publishers Group) kigerisgarigie kvaliites principi nacibu
gramatu kvalitites standarti, kuri ir veidoti i€ewojot EEPG ,Lalaka skolas gimatas godalga”
starptautisks Zirijas atzinumus, Utrehtas Univets#s lIzgitibas studiju un konsdaktiju centra
(Centre for Educational Studies and Consultancyptringas Universites lzdegju studiju

centra (Centre for Publishing Studies) izaditos metodiskos nadijumus, k afn Starptautisks
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macibu gamatu un izgtibas mediju asoacijas (IARTEM - The International Association for
Textbooks and Educational Media) pubtikas tiek atspodoti tabuks.

Analizgjot klaviersgles nacibu g@amatas, tiek izmantoti visi asip kvalitates principi
(atbilstba (1), caursjgigums (2), uzticaifiva (3), pieviligums (4), ela#ba (5), visgarigums (6),
daliba (7), socializcija (8)) ®c kuriem vads ai EEPG Z#rija, izvertejot dazdu nacibu
priekSmetu racibu gamatas.

Lai aif macibu gamatas ir izdotas pat vakus gadu desmitus atpdkan, iespjams, noak
pretruras ar EEPG vispiigas kvaliates principiem objektu iemeslu d] (piengram,
A.Zilinska gmmat nevar It 21.gadsimta skalarbi, jo & ir izdota 1935.ga), tatu, @ ka
analizjamas gamatas skoldiji turpina izmantot savdarka ar klaviersples iedacgjiem, tad &s
tiek analiztas atbilstoSi rasdieram.

Apkopojot veikto nacibu lidzelu anaizi jasecina: kopum macibu lidzeHu saturs un temati
atbilst nacibu nerkim, klaviersgles apguvesagkumposmam (papeniska iepastinaSana ar
nosSu nosaukumiem,inijkopam, noSu atglgam), par ko liecina ar nosaukumi dbece;
klaviersgle iesicejiem). Macibu lidzeu autori ievadardus adres gan [@rniem, gan wiu
skologjiem. Visi macibu lidzeHi ir apjonigi un, no autoru puses ir parétizvienam un/vai
diviem macibu gadiem, atkapa no skoténa individuilas atistibas.

Macibu gamatu satura kvakté ieteicams @rst uzmaibu tam, lai par&li klasiku darbiem
tiktu izmantoti ntisdienu komponistu darbi un apdares. Papildinotrsatateicami ir klauamie
materkli (CD vai pievienotas adreses no interneta vietnes).izgat klaviersggles ieacgja
macibu g@matas, izmantojot EEPG kvalies principus un izdevnidzas ,Zvaigzne ABC”
macibu g@matu kvaliites principus, gatZist, ka, veidojot klaviersgpes nacibu lidzekli
lesacgjam individualajam nodarlbam, ne visi kvaliites principi  pilneértigi  ir
piemerojamipiengramsocializicijas princips, ar ko tiek doata iejititbas veiciaSana (kas
rakstuigs grupu nodafbam).

Izmantojot nacibu g@matu iz\erteSara EEPG kvaliftes principus, fkas seciat, ka tie ir
parak pladi un nekonkti klaviersgles nacibu gamatu iz\ErteSanai. Saj sakai var mirst
socializicijas principu, kas paredz @it dazdu socilo prasmju izmantoSanuatibu stund ar
macibu gamatas patzibu. Klaviersgle grupu darbs, prezeadija, interakivas nacibu metodes
nav izmantojamas tradicialn (pieméram, skadarba atsk@gSana nav iegpama, izmantojot
prezeniciju). Klaviersggles nacibu proces Sada veida metodes izpauzas &dak: ta var kit
sadarliba starp diviemitiz trim skoéniem, kuri atsevi§ sagatavojot savu instrumenta partiju,
macas atskaot skadarbu kog viemadi augsi Iimen. Klass grupu darbs ak¥ras ar to, ka
prezentjot grupas darbu visiem grupas waiekiem nav jbat ar vieradi augstu ziaSanu un
prasmju imeni. Klaviersplé sgEleSana skolaija vai ieraksta pavagima af ir pieskaiima pie
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papildus pras@m, taskokns nacas sadarboties ar citu ansadalgaibnieku. Prasme sadarboties
un kit iejatigam ir veicimma ne macibu hidzeki, bet nacibu proces, kur pagkumos un
koncertos kopmuzéSanas lai&, kad sastopas vaki skoleni un \ertgjot viens otra sasniegumus,
macas lidzi just skadarba &lam vai izpildtaja satraukura radtajam kladam.

Analizgjot vienu no mcibu dzeKu EEPG kvaliites principiem \isparigumg, kurs ir
saisits ar interneta matafu izmantoSana atibu lidzeki, nakas seciat, ka sabiedba ir
diskusijas par interneta matdt nepiecieSafbu 5-7 gadus veciem étmiem, tas tiek
argumentts ar datoratkabas veidoSanos, skolu redzes baganu ar ilgu datora lietoSanu. Pret
iesgEju pielietot internetu ricibu stunds ir cits arguments: instrumendgs telpu sliktais
stavoklis, klags nav datoru ar interneta pigglimu, ka af tas, ka ne visi skolaji lieto datoru un
internetu.

Veiktais @Etijums apstiprina M.Bes (Sle, 2000)petijuma rezulitus, kuros tiek aiméts, ka
klaviersigle ir macibu ldzeKu vienveidba. Lai gan jpiebilst, ka S& macibu hdzeKu
daudzveitba tomer pas@v vienveidba tieSi starp klavierspes skoim latvieSu valoa un
vienveidba nacibu metozu un @cibu paemienu piedvajuma. PiewrSoties klaviersgles
repertd@ra pieejaribai, daudzveitbai un izmantojafai nacibu lidzelos instrumentsies
macibu proces, japiemin, ka klaviersgles mnacibu programras jopropm tiek ieteikti
izmantoSanai 15 un vak gadus veci, nejpostradati krajumi. Ka pieneru var miret triis dazdu
(viena nmuizikas skola, divas skolas ar pddgtu mizikas apguvi) skolu Klaviersfes
programmas. Viss programrs ka pirma ieteicama klaviersggles nacibu gamata, tiek migta
krievu autora saatiita un Krievija izdot “Klavierspeles skola” A.Nikolajeva redakéijkrievu
valoda (Qoprenuannas urpa nox pen. A.Hukxonaesa, 1988). So tendenci apliecina gétijuma
legutie dati, kui vairak ka 80% Latvijas klaviersples skolofju izmanto tieSiSo kKjumu
(Zimele-Steina 2011c, 20112

Baltijas autoru klaviersges nacibu lidzeKu anaizes rezultta var seciat, ka neviena
no iz\ertetajam septham klaviersgles skoim iesicgjiem ndauj pilnertigi, radosSi apgt
klaviersgli vecaka pirmsskolas un jadhka skolas vecumadmniem bez skolaja neprtrauktas
lidzdaibas. Rdel masdieras, veidojot macibu hidzekli, tas kbtu japapildina ar sekojoSiem
ieteikumiem:

* Repertdars hitu japapildina ar daddu Zanru un dalu laikmetu naziku;

« Japaredz dazdu darhibas veidu pielietojums (piesram, ne tikai ansani muzi€Sana,

bet ar ritmizéSana, dzietBana, paréli ziméSanai/kisoSanai, instrumenta izzganai,

noSu rakgBanai), kas papildi#tu af macibu fdzeki ieklaués macibu metodes un

panémienus;
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« Skadarbu apguveaparedz ada se@ba, lai skokns bez skolaja paidzibas vagtu syelet
daZzus skadarbus uz priekSu, unatibu kdzeklis rosiatu skokna interesi paplaSit
redzesloku, darboties pateigi;

* NoSu Srifta lielums irgveido nemot \era vecumposmapatrnibas (maza lieluma notis
klaviersgzles iedacejam nav piaemamas);

* Ar macibu idzeKa paldzibu jarada pozilvas emocijas skaha, skolotaj un veakos,
papildinot to ar dwesprietgiem Zmgjumiem, skadarbu nosaukumiem, fonogrammu
aranzjumiem un tekstiem.

Apkopojot veikto nacibu idzeKu anaizi pec EEPG un Izdevnigbas ,Zvaigzne ABC”
kvalitates principiem, var secity ka tie ir trak&ti parak plasi un visprinati, jo ir paredzti
dazdu macibu priekSmetu grupu stunduadibu lidzelu \erteSanai, 3de]l klaviersggles nacibu
IidzeKa veidoSanai un&teSanai litu javeido atsevi§i macibu lidzeKa veidoSanas principi un
verteSanas kririji, kuri atspoguotu klaviersgles nacibu priekSmeta specifiku un atbilstu

skokna interem un vajad#am klaviersgles nacibu proces.

2. SKOLOTAJU UN SKOLENU VECAKU VIEDOK LI PAR
KLAVIERSP ELES MACIBU LIDZEK LIEM IES ACEJIEM

2.1. Latvijas skoloju viedoklu par klavierspeles macibu lidzekli iesacgjiem izpéte

Macibu proces tiek uzswerta tieSi skoldija noZzme jaura mizika skoloSam Tadg] ir
svafigi uzzirat skologju viedokli par klaviersgles nacibu idzeKiem, kurus uii izmanto, un
kadus nacibu dzeKus vii gribétu izmantot. Klaviersgles skoloiju (N=165) aptauja tika
veikta 2011.ga@ no janvara idz martam. &s datbnieki bija vispladka spektra klaviersyes
skologji, kuri darbojas ar iexgjiem (privatskologji, visparizglitojoSo skolu klaviersges
skolo#ji, studiju skologji).

Aptauja tika organita, izstadajot aptaujas anketas un mst tas elektroniski, prigtam
studiam, skokm, kuras darbojas ar klaviedes ieacgjiem Latvija (pientram: Yamahas
mizzikas skolaSuzuki metod@rff mizikas studijq

Sie rezulsiti tika papildirati ar tis augstskolu studentu vied@m, jo, K rada prakse,
tad &l macoties augdkajas macibu iestides, studentiem jau ir sava pieredze dadr
instrumentsples audzkpiem (Mills, 2004; Fernandez, 20)2 Kopuni tika saemtas 195

aizpilditas aptaujas anketas, no #&uardefgas bija 165 aptaujas anketas.
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Aptaujas anketa sast no 11 jaudjumiem. Pirmie seSi jauijumi bija par dzimumu,
vecumu, rgionu, darba &u, iedito izglittbu un darba vietu (dzikas skola, visfrizglitojos
skola vai darbs priti).

Sepitaja jautzjuma tika nokditas 19 daxu autoru klavierspes nacibu lidzeKi
(latvieSu, krievu, ukraiu andgu, amerikinu, vacu). Skolofjiem bija iesgja ataméet, kurus no
mingtajiem klaviersples nacibu lidzeKiem vini izmanto, uzrakst pec vipu donam macibu
lidzeKos \ertigo un tiikumus, & af pieraksit sarakst nemirgtas gamatas, kuras wi izmanto.

Astotais jaujums ietvera sev izverteSanaicetrus faktorus: @cibu gamatas forrats
(1), paiglidzeli macibu gamatai (2), saturs (3) un nofoejums (4), kuri respondentiem tika
piedavati izverteSanai k& 30 macibu idzeda komponenti, kurusgtijuma daibnieki \ertéja psc
3 punktu skalag/@ti svaigi, neipasSi svargi, un mazsvagi). Komponenti tika veidoti vadoties
pec veikias macibu idzeu anaizes un promocijas autores 15 gadu darba pieredaesan
skok, skok ar padZinatu mazikas apguvi, vadot prittstundas un sidajot noSu izdevnieia.
Lai parliecinatos par Siem ndrojumiem un nojadm, tika atlagti visi iesgEjamie nacibu
IidzeHa komponenti un doti izZvteSanai klaviersgles skolodjiem (pientram, CD; gramata ar
lieliem burtiem, gloarijs, Zimgjumi, satura &ditajs ir sakirtots fec alfateta, uzimes, skadarbu
Zanri).

Dalibnieki (N=165) p@rstaveja visus Latvijas r@onus, iekaujot Latgali (N=42),
Kurzemi (N=13), Vidzemi (N=42), Zemgali (N=21), tRigu (N=47). Respondentu vecuma
amplitida bija no 191z 70 gadiem, ar un bez darba pieredzes.

Aptauj tika parstavetas visas skol@gju darlibas jomas — fzikas skolas skolafi;
skolo#gji, kuri strada skok ar padZinatu mizikas apguvi; prigti, ka ain maca klavierspli, un
papildus darbojas @fjoma saistba ar ntiziku (piengram, vada vokio ansambli).

Dewvitais jautijums atwerta tipa jaudjums, kud skologji tika lagti ierakstt ideala
macibu lidzeaipadbas. & ka atbildes, lai noskaidrotu skofpa viedokli un izveidotu glama
macibu lidzela profilu klaviersples iedacgjiem, tika analiztas izmantojot kvalitavo petijuma
metodi — kvalitatvo kontentanati (Mayring, 2000; Weber, 1990; Pipere, Reunamo, &ekn
2010; Martinsone, 2011)tad tikanemtas @ra visas iestitas aptaujas anketas (N=195). Nimt
tika atlastas visas @ anketas, kas skolodji izteica savu viedokli jaajuma par ,jdedlo
macibu lidzeklf. Kopuma uz So jaujumu bija atbil@jusi 120 skoladji. Atvérta tipa jaudjums
tika izvelets, lai vaetu iedit nianstaku respondentu viedokli par klavietps macibu lidzekli
iesacgjiem, laujot skologjiem izteikt viedokli btva forma.

Apkopojot Etijuma rezulitus, skoladji par svargiem atist sekojoSu rmcibu lidzelka

veidoSanas faktorus: vizlasipasbas; saturs; datbas veidi; poligifija.

22



Spriezot no izsnjeSapm skolotju atbildem aptaujas ankas, skolodji izverteé macibu
gramatas un cenSas atrast katram @&kain piendrotako, katrai individalai pedaggiskai
situacijai vertigako gramatu, kas atbilst skolgia lomai jaungj izglitibas paradigm— iedvesmot,
but sajisma, paidzet, kas var vairot skéhu interesi par actiSanos. Tas n@dxg, ka atbilstoSa
macibu gamata var veiciat maciSanos un padzet taja ne tikai ska¢niem, bet arskologjiem.

Klaviersggles sikumposm ir vérojama interese par nodaobm no sko¢nu veéku
puses. Tas namne, ka nacibu lidzeklis ir saistoSs askoknu veakiem, kuri paidz skoéniem
oriengties nacibu hidzeki gatavojoties #kamajai nodaribai. Tas apliecina wu Vvelmi
piedaities macibu proces: tadel macibu lidzela izveidt tiek nemts \&ra ai veaku viedoklis

(Creech, 2009)kas tiek apkopotsgfijuma rakamap apaksnoda.

2.2. Latvijas skoknu veaku viedoKlu par klavierspeles macibu lidzekli iesacgjiem izpéte

Promocijas darba ietvartika veiktas divas instrumen@&ps skoénu veé@ku aptaujas
(N=152), kuru rezuiita tika noskaidrotas prioétes, ko, viuprat, biatu lietdefgi ieklaut nmacibu
Iidzeki, lai ar & palidzibu kerns ditu prieku splét instrumentu un ilglaigi par to uztugtu
interesi.

Petijjuma dati atspodo veaku atbildes uz sekojoSiem jajitmiem:

» Kads hitu velamais nacibu lidzeklis instrumentsjes ieacgjam?

» Kadas ir instrumentsbes nacibu lidzeklim nepiecieSaas ipadbas?

Galvera sadda aptaujas anket sasiv no indikatoriem, kuri Btu japem \&ra
veidojotinstrumentsgles nacibu gématu. Ankei tika piedivats 41 daids indikators, kurs tika
no\erteéts piecu punktu skal Indikatoriem par pamatu tikaemts macibu lidzela vizialais
aspekts, micibu gamatas poligifiskais izpildjums, izmantojamie datbas veidi (metodes) un
kopejais macibu gamatas saturs.

Veidojot otru anketu, karpiedaijas vea@ki ari no Latvijas rgioniem par macibu lidzekli
instrumentsple, 41 nacibu lidzela indikators, kas bija pilotankgttika aizvietots ar #liem
jautajumiem: ,Kada ir labamacibu gamata instrumentgie?” un ,Kada nav laba macibu
gramata instrumentgbe?”. Atbildot uz jaufjumiem, veakiem tika piedvats ieraksit tris
macibu g@matasipasdbas. Anketa ir papildiata ar jaudjumiem par vegku atmipam par viu
pirmo gamatu (jebku macibu priekSmet) un nacibu gimatas un intereses par klaviedisp
savstarpja mijiedarkba.

Sap dda netied veida atklajas holistisle pieeja skainu veaku un klaviersples

skolo@ju atbildes, kas @l jo vairak ieZmé nepiecieSafmbu Ec turpnika petijjuma. Skotnu
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veaki un skolotiji atzimé gramatasipa3bas ne tikai matetii realizéjamas, bet arnasipasbas,
kuras balgts individialas saijitas, piengram,,gr amata, kuru pakami pazemt rolas”
Apkopojot @Etijumu rezulstus, kuros kop piedaijas 317 respondenti var segin ka
skolo&ji sava pedagg@iskaja darlaba izverte macibu lidzeus un cenSas atrast katragriam
piemerotako un pedaggiskai situicijai vertigako gramatu, kas atbilst skolgia lomai jaunaj
izglittbas paradigm — iedvesmot, it sajisma, pakdzet bernam nacities. Apkopojot vezku
aptauju rezufitus tiek konstats, ka nmacibu hidzeklis s produkivs, tad, ja tasis skoEnam
saprotar valoch (dzimtap valodi). Macibu lidzeklim ir jabat saprotamam askokEnam un via
veakiem, ieKaujot taj muzikas teorijas skaidrojumus un audio males. Macibu lidzeKi
instrumentsplé javeido atbilstoSi  vecuma skaniem, paredzot tajos ne tikai &ip pie
instrumenta, bet dadojot macibu lidzeki izmantotos dadbas veidus, & pientram, paradli
instrumentsplei izmantot ritma plaukgnasanu, ritma izs@Sanu, dziesmu dziesanu,
raksiSanu, nizikas klaussanos, #méSanu un kKisoSanu. Veidojot atibu idzekli anem \era

poziivu emociju ratsana brnam nacibu proces.

3. HOLISTISK A PIEEJA KA MACIBU LIDZEK LA IZVEIDES PRINCIPU
UN 1ZV ERTESANAS KRITERIJU METODOLO GISKAIS PAMATS

3.1. Holistiskas pieejas raksturojums

Mainoties sabiedbai, af macibu gamatas veidoSana mams ar to tiek doriti gan
izveides principi, gan iArteSanas Kririji.

Sap apak3punid analizts darta izmantoto §dzienu holisms, veselumdietojums
zinatniskajos avotos un raksturota $djienu saigba ar niizikas un klaviersgles pedaggiju
un macibu lidzelu izveidi un izérteSanu.

Macibu idzeKa izveid tika izmantotsa merkim un uzdevumiem ieviis skafjums —
holisms. Holisma iz&le tika veikta saskg ar nodomu mekt risinajumus, kuri nacibu lidzela
izveidi, lidz ar to arizvérteSanu padara filosofiski un didaktiski skaidrénigtiecigu.

Terminu holism®ienvidafrikas premjerministrs J.Smetss ir defia gramaé "Holisms
un evolicija" 20.gadsimta akuma.Pec J.Smetsa doam, pasauli prvalda radoSas eviatijas
process, kas, arvieragyveidojoties, rada jaunasnibas. Veselums tiek tradts ka augsikais
filozofiskais gdziens, kas sint€za objekivo, & subjekivo (Smuts, 1926

JaatZzme, ka holismaka jedziena raksba andu valodi ir diskutabla, ad¢] Dz.Millers

(Miller,2007) piecava jedzienu holistic lietot gaiguma kontek&t bet wholistic lietot, skatot
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vairak materiila un biolgziska konteksi ar akcentu uz fizikam un socilam mijsaistbam
saisttus viedokus. Rc Dz.Millera domam, wholismatbilst Dz.Djiija pasaules redgumam, bet
R.Steinera filosofijai atbilsgefiziensholistic(Miller, 2007).

Latvijas pedaggija jedzieniemholisms veselumsr viemrada doma, bet latvieSu valod
valodnieciski tie ir atrisiti divos vardos.

Veicot So ptijumu tika iz\Eléts lietot gdzienu holisms JatZmg, ka loti biezi
zinatniskajos rakstos afg valodi vards holistic tiek izmantots k sinonms visaptveroSam
redzjumam, kKdu lietu kopskajumam, apkopojumam, bet né &tsevigs filosofisks §dziens.
Veselais sadv no ddam, bet strukira no komponentiem un ne 2in¢, ne praks tas nav viens
un tas pats.

Sap promocijas darb holisms tiek skats nemot par pamatu vaku filosofisko un
zinatnisko virzienu kopumu. Tradiciatis izgiitoSanas pamati tiek smelti apgaibas laikmeta
zinatnieku un pedagogu DZ.LoKeQ77)(n@ciSaris noris bez gitibam) un Z.Z.Ruso
(audzimiSana pietgojas lzrna dabai)idejas (Pycco,1976)

Paratli ir japiemin R.Steinerd997)un M.Montesori(Monmeccopu,2005) vards, kuru
skafjums uz larnu veselurd, uz lerncentgtu izghtibu, ienes pirmsskolas uraksimskolas
pedagg@ija jaunu redzjumu. Vinu darbos Brns tiek uztverts k nakotnes simbols, kurs ir
parmaigpu veigjs rakotne. S izglitiba ir pieredz balstta (Dewey, 1920; Flake, 1993; Steiners,
1997; Liezeniece, 199%foumeccopu, 2005), ar kuras patlzibu skoéni var ieraud# dabas,
visuma likumsakabas un racities kit atbildigi.

Laika posm starp 1970.gadu un 1990.gadu veselas &) persoibas izpratne
pamatojas K.Vilbera (Wilber, 1997) integ@las filozofijas atznas. H.Gardnera(1999)
daudzveitgo sgju teorija, D.Goulmena(2001) emocionlas inteligences teordj, K.Fleika
konstrukivisma un konstrukvistu maciSanas teorij (Flake, 1993).

Holistiska izglitiba ir veidojusies ka protests maeiskai, matedlistiskai izgiititbas un
sabiedibas domai. 20.gadsimta o&apus atsevi&s filosofijas virziens - hermeneitika -
jedzienusapraSanapeta gan sabie@lpas savstagpas saprasSas, gan pamatdomas saprasanas
konteksi.

Holistiska izglitiba ir filosofisks skajums uz nmaciSanas un AcisSaras izaicirgjumiem,
kur§ pamatots postmodernisipasaules redmma, tiecoties pc moderas, industrializtas
pasaules fundameiiem pieaémumiem. Holistisk pieep maciSarias procesd veselums mijas ar
daam, no kuam, savukirt, atkal veidojas veseluniBoardman, 1992).

Latvija 1993.gad |.Salte raksta par holistisko skmimu pedaggija. Vina atamg, ka
»holistisks skaljums orieng uz daudzveidas individuzlas saisibas ar pasauli respei&anu un

daudzveitgu pedaggisko risimjjumu mekiSanu ekolgiskis audziaSanas darb”(Salite,
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1993,49) Turpinot holisma iz§ti, |.Salite saista to ardncentgto paradigmu, kas Sodien ir
vado& Latvijas pedaggija.

Mizikas pedaggija jedzienu veselumsizmanto M.Se. Vipa skata veselumu ak
»dazidibu vienbu’ caur kErna persotbu, kas arir sava veida veselumgkurS attistas akiva
rados&: paSrealizcijas procesg”(Sile, 2000, 157)

Izglitiba holisma pieejai Dz.MillergMiller, 2007) atamg tris pamatprincipusidzsvars
(balancg, ieklausanaificlusion un sakabas €onnectiol. Tie izskaidro idzsvaru erteSara,
veidojot sakabas starp zi#saram, racioralo, sangrojot to ar iz€li un intuiciju.

Nemot &ra holisma sturisko veidoSanos, holisma pamatprincipus un shi
izglittbas principus var sect ka holisms tiek trakts nelinari - ka process, kas ir maigs
sawas robezs ar tam rakstago at\ertibu. Pateicoties savai daudzvibiai taslauj patikoties uz
ikdieni&am pa#dibam izglittba un pedaggija no daZdiem skatu punktiem. Pielietojofidu
ipa8bu kopumu, holisma pieeja iafiba lauj nowrst nepilnbas nacibu proces, tai skait
macibu lidzeKlu izveict un iz\erteSars.

Analizéjot augsik minctos ziratnieku darbus, tiek sedits, ka holisms izgliba tiek
apzirats ka persofbas integrava sistematigjoSa funkcija, K integratvas individualiites
fenomens persabas holistisks koncepcijas struita. Holisms tiek saists gan ar radoSumu,

gan ar integiSanos.

3.2. Uz holistisko pieeju balgta klavierspeles macibu lidzeKla izveide

Klaviersgeli Latvija ir iesggjams apgt pamatizgitibas imen miazikas skais, privatajas
muzikas skaois, pie priatskologjiem (dda no tiem ir sertifigti 1zglitibas Kvaliites Valsts
dienesi, ddai Sda sertifikita nav), intereSu izgibas iestdés (kernu un jaunrades
centros),skais ar visjarejas pamatizgtibas profesio#li orienteta muzikas virziena programmu
(turpmak skolas ar padiinatu miazikas apguvi). Sajsaka# jaatZame, ka klaviersples iescgju
prasmju un sgju limenis irloti dazds.

Latvija par klavierspli valsts imen ir atbildigas divas ministrijas (Iztitbas un ziatnes
ministrija un Kultiras ministrija), idz ar to at§iras normatwie dokumenti, kuri nosaka ko, kad
un ka macit klaviersgle. Izgltibas un ziatnes ministrija (IZM) atbild par vigpizglitojoSagm
skolam ar padZinatu mazikas apguvi.

Kultaras un radoso izgjibas industriju centra (KRIIC) ieteiktaprogramm mazikas
skolam merkis ir talaka profesionla izglitiba rikamaj izglitibas pakpé. Standartos un
programna uzdevumu skaits iridzigs. Uzdevumos vienojosais: klaviegigs pamatprasmju

apguve, mzikas valodas elementu apguve.ldtgais - kolekiva muzicSana.
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Atskiribas tajos padt, ta’u tas nav latiskas, ar ieteiktais repertirs klaviersples
lesacgjiem neatkiras. Lidz ar to repertira iz\eles probémas, ar kuim saskaras acibu
priekSmei Mazikaun klaviersple ir lidzigas.

Lai vartu realizt visparizglitojoSo skolu standartus un atbilste$rogrammas veidojot
macibu dzeKus, lzgitibas un ziatnes ministrija un gmatu izdegji ir veidojusi macibu
lidzeKu izverteSanas kritrijus (EEPG macibu gématas nogrteéSanas kririji, VISC macibu
lidzeKa nowerteSanas visfrpedaggiskie kriteriji, ISEC komplektizdevuma n@vtéSanas krtiba
un Kriteriji) un macibu dzeKu izveides principus (VISC Btibu satura veidoSanas didaktiskie
principi;M.Siles klaviersples skolu un Kgjumu izveides principi). dpec, lai noskaidrotu k&
dzve tiek realizti macibu lidzelu izverteSanas kririji un macibu idzelu izveides principi,
tika veikta ddgji strukturcta intervija ar Micibu gamatu afistibas un kvalidtes grupas vatiju
izdevniedaba ,,Zvaigzne ABC” (liekkais nmacibu gamatu izdegjs Latvija).

Tika sagatavoti sekojoSi pieci jajimi, ar kuriem intergjamais vagja iepazties pirms
intervijas:

» Kas ietilpst §dziera ,macibu dzeklis™?

o Kadi ir kritériji (indikatori), kas nofida, ka mcibu lidzeklis irlabs?

» Kadus nacibu idzelu \erteSanas kritrijus izmanto izdevnigba?

e Kada ir citu valstu pieredze atibu lidzelu veidoSaa un nowrteSara (lidzgais,

pilnigi atkirigais)?

» Ka & pieredze aidras no dsu izdevnietbas un/vai Latvij pienem#t izvértegjuma?

Kopuma intervija atkhj, ka, veidojot savas @eibu g@amatas, izdevniaba “Zvaigzne
ABC” stingri vadis ec vairaku Latvijas Republikas norniab dokumentu noteiktan
pragbam macibu idzelu veidoSaa, ka afm nemot \era Utrehtas Universites un Srlingas
Universitites izstidatos metodiskos nadijumus, k aif IARTEM (The International
Association for Research on Textbooks and Educailtigledia) publikicijas.

Pirms pie¥rsties nacibu lidzela izveides principiem un to amzei, ir jaatZAme pretrunas,
kuras ir sastopamas litefigi saskaroties ar&gizieniem izveides principiun izverteSanas
kriteriji . Ka pieneru var mirgt M.Siles klaviersples skolu esturisko anaki, kur vieni un tie
paSi parametri tiek nosaukti gan pefrteSanas #fditajiem(Sle, 2003, 73),gan izveides
principiem(Sle, 2003, 96) Tatu, & ka M.Sile Latvijas klaviersples skolu apskat macibu
lidzeKus nav kritiski analigusi, bet gan veikusi asturisku konst@&foSo anaki, tad tos
pareizk butu uzskat par kajuma izveides principiem. abgl M.Siles izveidotie racibu
lidzeKa parametri’spromocijas darba ietvaros tiks analika izveides principi.

Veidojot klaviersples nicibu lidzekli iescgjiem, tieknemts \&ra sekojosais:

* macibu idzeKa izveides filosofija — holisms;
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e atbilstoSi Latvijas Republikas Ministru Kabinetarmaiviem dokumentiem izsidatie
standarti un programmas;

» skoknu individualiites un vecumposnipatribu ie\eroSana;

« pilotprojekts "SeSgado izglitojamo nacibu programmas ievieSanas amafa’;

e Sobid pieejams macibu gamatas;

e skolo&ju un veaku viedoKi;

» poligrafijas un izdevnietbas iespjas.

3.3.Uz holistisko pieeju balata macibu lidzeka veidoSanas principi un izert éSanas

Krit &riji

Ar holistisku pieeju autore saprot daudzvgid darlibu, kuras rezuita rodas pieredze un
iedvesmaaiakai darhibai, ko pavada pozitas emocijas.

Holistiska pieeja nacibu lidzela izveidt lauj veidot nacibu lidzekli adu, lai tas btu plasi
pielietojams praks stradajot ar daZda nacibu materila apguvesatruma, atgiriga prasmju
limepa kerniem, ka af skokniem ar dafdam macibu vajadzbam. Sida veida gimata af
skolotijam lauj izmantot ne tikai nafaus, bet ar akivu darbibu: mirgt rebusus, risiat
probkmsitlacijas, rakst, plaukginat, lekat, zimet, krasot. Tiek meldti veidi, ka paplaSiat
macibu gamatas iesgjas (piengram, iekaujot nmacibu gamat klausmo materilu, pievienojot
interneta adreses ar #&so vai skaimo materlu, radot iespju raksit gramat).

Var seciat, ka holistisk pieep balsits nacibu lidzeklis iedvesmo, zi$anas iegst darot
(izmantojot daudzveidas metodes), ir citka pieredz balsits un fokusts uz ziaSaram un
macisSanos, veicina intglences atstibu.

Ta ka Latvija nav veikti @tijumi par nacibu lidzelu izveidi un holistisku ricibu izveidi,
tad Sobrd ir pieejami EEPG @tibu gamatas nosrteSanas kritriji, VISC macibu lidzela
no\erteSanas visfrpedaggiskie kritriji, ISEC komplektizdevuma n@vtéSanas #&rtiba un
kriteriji (ledalijjums aspektos).

lepaZstoties ar racibu dzelu noerteSanas kririjiem ir jaatZst, ka visus vieno pozita
oriengSaras uz lgrnu macibu procesd un poligafiska aspekta nasrtéSana. Torer jaatZst, ka ne
visi atbilst promocijas darba autores filozofijai.

Apkopojot iepriekSmigto, var seciat, ka ntisdienu izgitiba ir pozitivas iezmes holistisks
pieejas pielietoSanai, starp kor var piemigt paSu skolu veidotos adibu standartus
klaviersggle (skolas ar paditnatu mazikas apguvi) un acibu programmas instrumentp (tai

skai klaviersgzle) mazikas skais. Toner jaatame, ka pats valsts standartsietbu priekSmet
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Muazika batu papildirims un pilnveidojams, lai emociaia un intelgences d&fra tiktu
atspoglota ki process, nevis rezats.

Lai afi standarti un programmas Sabmetiek maifti, promocijas dard macibu lidzeKa
veidoSanas principi un izveSanas kririji tiek skafiti plask, nemot par pamatu holistisko
pieeju, kas racibu lidzekli padarot saprotamu visiem klaviedigs nacibu procesaakumposna
lesaisttajiem (skoloijs, skokns, veaki). Ta klaviersgles macibu idzeklis Kist pielietojams ar
arpusskolas de, ne tikai nacibu stunds.

4. UZ HOLISTISKO PIEEJU BALST ITS MACIBU LIDZEKLIS
,KLAVIERSP ELES ABECITE DOREMI": B UTIBA UN 1ZV ERTESANA

4.11zstradata macibu lidzeka “Klaviersp elesabeate DoReMi” raksturojums

Ka liecina klaviersples nacibu lidzeQu anaizes rezuliti promocijas darba 1.2.
apaksnodia, tad ar macibu lidzeHi ir skolotjcentiti. Masdieras kErncentétas paradigmas
ietvaros lerns ir macibu procesa akis fidzdatbnieks. Saj saka#, veidojot macibu ldzekli, ir
jaruna par atértibu jaunagm un radosam mijiedarbbam, ka afn jamekk veidi, ka ieklaut &
satufi stimukjoSas aktiviites, ar kuru padizibu kerns atistitu patsivibu, pasSapziu, dotu
lesf®ju radosai dariai, ka an padartu to poligafiski kvalitaivu gan késu, gan tehniskaj
izpildfjuma.

Izveidojot nmicibu gamatu ,Klaviersgles abedate DoReMi”, par filosofisko pamatu tika
izmantota holisma filosofijagemot \&ra izstradatos principus racibu lidzeKa izveidei.

Macibu gamata klaviersgle ,Klavierspeles abeate DoReMi” sastv no 120 lappusn: ta ir
krasaina, iesieta spil€, planos \akos. GEmat kopund ir izmantotas 88 melodijas.

Macibu lidzeklis ir veidots & macibu gamata ar darba buricas funkcigm un fonogrammu
audio disks.

Promocijas darba autores izskitaja macibu lidzeki tiek piedivatasrotdas un sples, kuras
ir raduSas atsatlmu un ir @rbaudtas ar brniem sa@ 16 gadu pedaggskaja pieredz un
piedavajot kolegiem konkgtas sgles izneginat divu gadu garum ,Klaviersgeles abedtes
DoReMi” koncepcijas pamatuzsvars ir likts uz elememtem izteiksmesitizeHiem, kurus
berns iepazst praktiskis daves procesun tos 8k neapziati izmantot, lai atkitu savas emocijas

un noskaas.
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Rotdu un sglu izmantoSana &cibu proced (Iidz ar to ar ieklauSana rcibu lidzeki)
saskan ar #&nu vecumposmuipatribu, ko raksturo liela kufiu aktiviite, augSana,
koordiracijas prasmju pilnveidosas.

Tradiciorili klaviersgele ritmam tiek pie@rsta liela uzmaiba, t&u, cita skatjuma — ritms
tiek skatts tikai viena konldta skadarba robe#s, kas tradiciofli ir kladu laboSana. Efeiiak
ritmu var attstit regubri plaukginot ritma vingrirsjumus un grupjot tos. T&u plauk&inasana
at&iras no divu plaukstu vienlaigas sasiSanas kapAr plaukkinasanu tiek saprasta plaukstu
siSana pret dgaliem. Tada veida rokas tiek sagatavotas klavietbg, kad katrai rokai ir savs
ritms. Tadel macibu gamat, papildus skadarbiem ir iekauti af ritma vingrirgjumi.

Macibu gamat tiek izmantoti simboli, lai ar to palzibu lagt neprotoSs &ns prastu
oriengties bez pieaugusadizdaibas (piem., pavagima simbols, fonogrammas simbols).

Skapdarba tempa un/vai rakstura noteikSarw@ind patsivigi vai ar skolaija paidzibu, virs
katra skadarba mcibu gamat iezZmétaja taisnsiiri, vadoties pc iedonata téla, var ieraksgt
dailrurigus un skaigus formugjumus.

Ka tika mirgts, nacibu lidzeklis ir veidots izmantojot 11.principu kopumuskagmiba (1),
pakapenba (2), muzikla materila daudzveitba (3), kompaktums (4), sistatiskums (5),
esttiskums (6), naciailais — multinacioalais (7), uztveranba (8), vecumposma atbilsas (9),
paSrades (paSr&hnas) (10), zitniskums (11). Principi tiek skiit plask, nemot \era
holistiskas ieames (skat 3.ddu). Macibu lidzeklis ir ne tikai inforracijas avots, bet taslist
par impulsu alakai darbbai — to var izmantot atvti: ne tikai nacibu proces, bet at gimerg un
draugu lol.

Lai izprastu, kda konteksi katrs princips irnpemts \éra, veidojot klaviersples nacibu
lidzekli ,Klaviersgglesabeate DoReMi”, izskaisim katru principu atses

1. Uzskaimibas princips

Sap gadjuma uzskaimibas princips ir skats pladik, apvienojot redzes, dzirdes un taustes
pielietoSanu. Piemam, taustiu aplikoSana neaprobezojas tikai ar tot&pBanu, jo ziASanas
tiek nostiprimtas mijiedarbojoties dadam kermema ddam: pirkstiem, pleciem, elkpem,
locitavam, kajam, ta sekmgak iegaungjot taustius, ritma viefbas, noSu ilgumus. Uzslkatibas
princips paredz visas mas. Jdakcent, ka ipaSi klaviersples ieacgjam ir rakstufgi visi
macisarss stili, ta&tu macibu giamaas tie netiek pilngrtigi izmantoti.

.Klavierspeles abeate DoReMi” noSu lielums ir liedks par ierasto. Skaarbu izkrtojums:
uz vienas lapas ir viens vai divi skiarbi. GEmata ir kisaina, izmantotas spilgtasakas un
katrai lappusei ir viegls t@ums. Burtu lielums ir atkags ne tikai no mciSaras stila, bet arno

berna vecumposmupatribam, kad svaga ir informicijas uztverSana ar redzes igdibu.
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Krasairniba un lielas notis palz macibu proces. Katras lappuses tejumam ir divgjada nozme:
lappusei ir pakams vizilais noforngjums, k& an ta ir vairak aizsargta pret noSu kagganu.

2. Palaperibas princips

Palapenbas princips ricibu g@amat ir skaits ki pakipertba pzc nepiecieSafbas
Materials ir salartots &, lai skokns sgtu orientties nacibu materila an dazas lappuses uz
priekSu. Sa¥ zipa tas paldz skoEnam paSam acities un apgt macibu materilu, atstt
Intuiciju, jo:

1) katra jaunaj materila ir liela dda no iepriek&a macibu materila;

2) audiodiska ieraksts iedvesmo neuma iepaZSanai.

.Klavierspeles abeaté DoReMi” noSu apguve notiek paghldivas okavas: basa atgfja
mazaj oktava un vijoles atslga pirmaj oktava. Soli pa solim brns apgst noSu atsbas,
aplikatiru, noSu ilgumus, noSu nosaukumus uz na@aijain, noSu atraSanos uz klavieds,
altelacijas 2zmes. Brns tiek iepastinats ar melodiju transp@Sanu un nosSu gr@panu.

3. Muzikela materizla daudzveitbas princips

.Klavierspeles abeate DoReMi” kopuna ir izmantotas 88 melodijas, nam 39 ir latviesu
tautas melodijasjdzas kuam krajuma ir izmantotas &cu andu, ungiru, pdu, krievu u.c. tautu
melodijas, & ai atsevigi autorskadarbi. Macibu gamat izmantotajiem skadarbiem ir divu
veidu pavagums.Viens pavaguma veids ir ierakss nots un otrs, kurS nedujds, ir ieraksts
audio diska forrata.

Muzikala materila daudzveitbas princips ricibu gamat tiek skalts af no cita skatu
punkta, paredzot ne tikai Zanriski ddias skadarbus, bet ardaudzveitbu un piendrotibu
skapdarbu gifitibas pakpe (pientram, notisdo, si, retiek vingrimatas, nostipriatas, splgjot
sesas dziesmmas). lidz ar to lBrns un skoldtjs var iz\léties piengrotako.

4. Kompaktuma princips

Vadoties pc kompaktuma principa tiek ierobezotargk liela daudzuma skaarbu,
vingrinagjumu ievietoSana acibu gamag, kas rattu parblivetibu nmacibu satui. Kompaktums
izpauzas attu un Zmgjumu samdriba un gématas izmru neprsplesara, kas, savuit, rada
labsajitu macibu proces, kad ir prieks atit, ka jaunais skgdarbs izdodastri un viegli.

Neskatoties uz to, ka ,Klaviersles abeate DoReMi” ir izmantotas vaiik ka 100 melodijas
(skait tiek iegkinati pirkstu vingrirgjumi, kuru pamat af ir dazadu tautu un autoru melodijas)
macibu gama ir nedaudz maika par A4 formtu un taji ir 120 lappuses.idz ar to gimata
nav par smagu 5-7 gadus vecagmiam.

5. Sistemtiskuma princips
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Sis princips nosaka nagrauktu ziiSanu ieg$anas procesu ar rafpauktu nacisanos.
.Klavierspeles abeate DoReMi” muzikilais materils ir papildiraits ar atbilstoSas @zikas
teorijas uzdevumiemgbusiem.

6. Esetiskuma princips

Esetiskuma princips $aj gadjuma tiek skaits divos virzienos - didaktika un
poligrafija.VadiSaras pec esttiskuma principa veido atibu hidzekli skaistu, gaurgu no
poligrafijas viedoKa. Macibu lidzeKa vizialais €ls paliek atmia ilgi sajutu limen, neatceroties
detdas, bet atceroties lab sajitas. BiezZi vien noatir atkafiga kErna motivacija skt spelet
klavieres un dat to ilgsto& laika posm.

Skapdarbu pavagiumi un fonogrammas tika veidotas ar humoratizj neginot norobezoties
no stereotipiem par tautasdzieggmizturctam tautisk stila, ar tautas instrumentu un autentisku
pavadjumu veidoSanu. LauZot stereotipu par latvieSuasutuziku, tika izveidoti nisdienu
harmonips aranéti pavadjumi fonogramm un skologja klavieru pavagjuma, saglahjot savu
sakotrgjo skaistumu.

7.Naciorlais - multinaciolais princips

.Klavierspeles abedate DoReMi” ir latvieSu valoal tatu tap, paratli latvieSu
tautasdziesam ir izmantotas seSu citu tautu tautasdziesmas bgeiu dziesmas. Visam
dziesmam, kuru orginalvaloda nav latvieSu, ir doti apaksSvirsrakstigomalvaloda, lai dziesmas
butu atpazstamas un nepiecieSams gaguma bitu klaugmas internet vai tmldz. LatvieSu
klaviersggles kiajuma pirmo reizi (1) ir iekauta ar viena latgalieSu tautas dziesma ardiem
latgalieSu valod (izloksre) ar to cenSoties sagatavairtus plakam pasaules skatmam un
tolerancei pret cido. Ar latgalieSu tautasdziesmas ievietoSangjukma tiek izradita ciea
Latgalei, jo gan promocijas darba autore, gan famognu autors ir dzimusSi un izghjusies
Latgak. Ar So principu autore cenSas sniegt plaSumatisaje tikai Latvijas pasaulesénoga,
bet izgitot skoEnus mekét plaSumu iek§as saiitas.

8. Uztverartbas princips

Lai atvieglotu nacibu gamat izkartota materéla uztveri, fpieverS uzmaiba &
izkartojumam (burtu/noSu lielumam, atbilstoSiemimgjumiem), kas patizcétu izprast
skapdarbos, vingrigjumos izvirato nmerki.

.Klavierspeles abeaté DoReMi” zimgjumi ne tikai atélo skapdarbu litibu, bet ar pievers
uzmanbu jaunai gmai vai ar amgjumu paidzibu kerns nostiprina ziasanas klaviersgpe (piem.,
atrodot un pierakstotas notis, uz kutm lacéns ir atsijis savu saldokepu, pie uzungtas
klaviataras ir kcéna atéls, kurs tur medus podu, bet uz klavrais atsevigam notm ir uzameti
lacakepu nospiedumi).

9. Vecumposma atbilbias princips
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Viens no pedagpjas pamatprincipiem —ekinasaras ar vecumapatribam. Tas nosaka
macibu slodzi, skainu darba un afftas refmu, nmacibu priekSmetu izvietojarhu, materila
esanibu macibu priekSmet, ka aif macibu formas un metod€¥uorinens, Zinala, 1999).

P.Rinanens RPaananen, 2007atame, ka melodijas atitoSaras ir viengais maimgais
lielums 5 gadu vecum bet transpo¥sana rodas 7 gadu veciunb-7 gadu vecumaéemu
melodijas, skau diapazons ir plass, pietdaris pie tonalitem reta un metrisk organiztiba
nenoteikta.

Zinot psiholgiskas ipatriibas konkgtai vecuma grupai, pedagogam vigghirzit bernu uz
doto nerki un macibu idzela autoram veidot un sadit macibu lidzekli.

10.PaSrades (paSradanas) princips

Sis princips paredz aku iesaisiSanos racibu giamatas veidodanun papildiasara. Autore
macibu gamag ,Klavierspelesabeate DoReMi” ir paredgjusi iesgzju skolojam to papildiat,
atbilstoSi katra &na individilajai atistibai. Ka piendru paSradei amin macibu lidzeKa
iekSlapa ar tuksn nosu inijam, kuras paredtas Zméet notis, noSu atsgjas. Micibu lidzela
2.lappus ir vieta sava instrumentaiaéSanai. Ritma sace$ana, skadarbu saceéSana, savu
rébusu veidoSana.

11. Zimatniskuma princips

.Klavierspeles abedteé DoReMi” zimtniskuma pamat ir veéroSana, ptiSana uz
safidzinaSana. Piegram, 6. lappus ir dazds noSu thiju daudzumsihijkopa un kErnam ir
uzdevums atrast, gdkinot, skaitot, &rojot, kurs tniju skaits iristais.

Lai aif macibu lidzeKa izveides principu nosaukumi nattiski mairti, tacu to izmantoSana
.Klavierspeles abeate DoReMi” ir plagika, ka ierasts. PiearSaras holisma filozofijai, plagks
skafjums uz tradicioalajiem principiemlauj gamatai tuviraties holistiskai pieejai, &kan atklat
trakumus esosag macibu gamass, klaviersples programra un klaviersples standartos.

Sasitdot ikvienu nmacibu hdzekli, gala rezudta tam ir patbilst gan valsts noteiktajam
standartam, gan adibu programram. Saji apak3noda izveidotais racibu lidzeklis tiks
analiZts, la tas atbilst veicamajiem uzdevumiem, kuri iradhti standartos un progranam

Macibu ldzeKa veidoSanas procegsika nemti \era skolu ar padinatu mazikas apguvi
standarti un KRIIC izsédata muazikas skolu programm paredzamie uzdevumi, kas
nepiecieSami, lai sasniegtuérki. Tie ir: sekngt katra [@rna (dokumentos — augkna,
izglitojama, skokna) emocioalo, radoso, intelek@lo atistibu, pilnveidot klaviersgles prasmes,
ieverojot vina dotbu fmeni.

Apkopojot visu iepriekSmigto, var seciat, ka jaunizveidotais acibu fdzeklis atbilst

klaviersigles programr@a un standartos sasniedzamajiemérkiem. Macibu dzeki
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nepiecieSams ziraSanas tiek piexvatas pakpeniski un daudzveidi — Jaujot atistit visus
uztveres veidus.

Pec macibu gamatas izveides tika veiktsefjums, kud ka datu \akSanas metode tika
izmantota ekspertatzinumu metode, laiéitstu, vai izveidotais promocijas darba autores

macibu lidzeklis ir lietdetgs daZdajs klaviersples apguves joas.

4.2.Macibu lidzeKa izvert éSana

Lai apstipriritu gramatas noimibu un nepiecieSaiou, tika veikta ekspertu aptauja.
Ekspertatzinumu metode tiek izmantota, laict#p pstama objekta kvaliiti un iz\ertetu
kvalitativa rakstura aspektus, kas nosak#ma objekta atbilgbu izvirAtajiem ngrkiem un
uzdevumiem Bogner, Littig & Menz, 2009 Fetijjuma kontekst ekspertatzinumu metode tika
organizta ka individuala un nekitiene istenota ankéganas metodeBpgner, Littig & Menz,
2009. Katrs no ekspertiem individl iepaziras ar klaviersples nacibu gamatu 5-7 gadus
veciem lgrniem.

Sap nodda Baltijas klaviersples niicibu gamatas un klavierspes nmacibu gamata
.Klavierspeles abedate DoReMi” tiek iz\ertetas atbilstoSi izveidotajiem 5-7 gadus veduni
klaviersggles macibu lidzela iz\erteSanas kririjiem.

Ka af ekspertatzinumu metodes laikegitie dati par holistisku &cibu flidzekli
klaviersggle 5-7 gadus veciememiem tiek apkopoti un anabti.

Kopuma visiem izstidatajiem krigrijiem atbilst tikai viena klaviersjes nacibu
gramata. B ir promocijas darba autores iZsi#ita ,Klavierspeles abeate DoReMi”. D4dgji var
piekrist, ka micibu gamata holistiska izpratre ir ierobezojosais faktors, sava veidanrs, ta&u
ar So promocijas darbu un izveidoto klavietep macibu gamatu autore censas paplasin
izpratni par klaviersgles nmacibu g@amatu, nacibu kdzekli, cenSoties lauzt stereotipus, ka
klaviersggles nacibu stund tikai jaspelé klavieres. Vienlaikus ar klaviersles nacibu gamatas
palidzibu klaviersples nacibu procesgkist saprotams un pieejams gkiem.

Apkopojot ekspertatzinumu datugajzme, ka eksperti kopumpozitivi un atzingi verte
izveidoto klaviersples nacibu dzekli, ka afi norada uz idzeHa veiksnigajiem, inovatvajiem
un holistiskajiem aspektiem. Ekspertatzinumu meiddia iegatie dati ir nozmigs ieguldjums
macibu gmmatas izert§juma, apliecinot mcibu g@matas izeléto filosofisko pieeju un
emgriska petijuma konstrukciju ticafdou un nommibu. Ekspertu poziie Vertejumi norada, ka
.Klavierspeles abedate DoReMi” ir izmantojama visu &gibu programmu un standartug ki

privatpraksu klaviersgles iedacgju izglitoSanai.
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SECINAJUMI

1. Baltijas autoru klaviersjpes nacibu lidzeu anaizes rezulita var seciat, ka neviens no

izvertetajiem septiiem klaviersples nacibu lidzeliem iesicgjiem ndauj pilnvertigi, radosi

un kvalitaivi apdit klaviersgli vecaka pirmsskolas un jadka skolas vecumadoniem bez

skolo@ja neprtrauktas idzdaibas. Bdel masdieras, veidojot mcibu kdzekli, tas ktu

jabalsta filozofisk pieep un japapildina ar sekojoSiem ieteikumiem:

Repertdrs hiatu japapildina ar daddu Zanru un dalu laikmetu naziku;

Japaredz daau muzikilas darbibas veidu pielietojums (piedram, 2meSanu/kisoSanu,
instrumenta izziaSanu, noSu rak&anu), kas papilditu af macibu dzekk
izmantojanas macibu metodes un pamienus;

Skapdarbu apguveaparedz ada seéba, lai skokns bez skolaja paidzibas vagtu sglét
dazus skadarbus uz priekSu un aabu lidzeKa izmantoSana rogitu skokna interesi
paplasiat redzesloku, darboties pagitgi un atkht jauno ar jadjumu paidzibu.

Nosu Srifta lielums ir gveido nemot \era vecumposmapatribas (maza lieluma notis
klaviersgzles iedacejam nav piaemamas).

Apkopojot veikto nacibu lidzeu anaizi vadoties pc EEPG un Izdevnigbas
.Zvaigzne ABC” kvaliites principiem, var sedcit ka tie ir @rak plasi un visprinati, jo
ir paredzti dazadu grupu stundu atibu priekSmetu racibu dzelu \erteSanai, idel
klaviersigles nacibu lidzeda veidoSanai un&téSanai latu javeido atsevi§i macibu
lidzeKa veidoSanas principi ureneéSanas kririji, kuri atspoguotu klaviersgles nacibu
priekSmeta specifiku un atbilstu sko& intere8m un vajad#am klaviersgles nmacibu

proces.

2. Kvalitativa macibu procesa nodrogifanai klaviersgles skoloiji sava pedaggiskaja

darliba izverte macibu ldzeKus un cenSas atrast katrangriam piendrotako un

pedagg@iskai sitlicijai vertigako gramatu, kas atbilst skolgia lomai jaungj izglitibas

paradigm — iedvesmot, iit sajisma, paidzet bernam nacities. Apkopojot vegku aptauju

rezulétus tiek konsta&ts, ka nmacibu hidzeklis s produkivs, tad, ja tas s skoEnam

saprotam valodi (dzimtap valock). Macibu lidzeklim ir jabat saprotamam sk&ham un

vipa veakiem, ieaujot taj mizikas teorijas skaidrojumus un audio maies. Macibu

Iidzeli instrumentspl¢ javeido atbilstoSi Svecuma ska@niem, paredzot tajos ne tikaidip

pie instrumenta, bet dadojot macibu lidzeki izmantotos daflbas veidus, ¥ pientram,

parakli instrumentsplei izmantot ritma plauk8nasanu, ritma izdeSanu, dziesmu

35



dziediSanu, raksfanu, nazikas klausSanos, #méSanu un kisoSanu. Veidojot &tibu

Iidzekli anem \&ra kadas emocijas tas resiErna.

. Holistiska pieep balsits nmacibu lidzeklis: iedvesmo skehu, skoéns ziraSanas iegst darot

(izmantojot daudzveidas metodes), ir citka ziraSaras balsits, fokugts uz pieredzes

bagitinaSanu un raciSanos. Holistisks actibu dzeklis balsts pieredz, ko skoéns prot

analiZt un izveidot savu unito prasmi.

. Holistiska pieep balsita macibu dzela veidoSanai 5-7 gadus veciegrbem klaviersple

ir nepiecieSams sekojoSu didaktisko un pafigko principu kopums, kurs sastno:

Pakapenbas principa,
Uzskatimibas principa,

Muzikalas daudzveitbas principa,
Kompaktuma principa,
Sistenatiskuma principa,
Esgtiskuma principa,

Naciorila- multinaciorala principa,
Uztverambas principa,
Vecumposma atbilgias principa,
PaSrades (paSra&nas) principa,

Zinatniskuma principa.

. Holisma filozofia balsitta klaviersples mnacibu ldzeda 5-7 gadus veciem émiem

izverteSanai ir nepiecieSami sekojosaerbu lidzela iz\verteSanas kririji:

Macibu fidzeHa izmantoSana sekimbérna intelektalo, emocioalo, radoSo s§u
atisiSanu.

Macibu lidzeklis atbilst daadu mizikas uztveres veidu pielietoSanai (alals,
kinesgttiskais, takilais, vizialais).

Macibu lidzeKa izmantoSana sekhmuzikali radoSas daibas pieredzes veidoSanos.
Izmantojot nmacibu gamatu, skotham var iepat latvieSu tautas dziesmasy ki git
priekSstatu par citu kdltu maziku.

Ar macibu idzela paldzibu skoéns var kvalitatvi apgit pamatprasmes klavie@&p.
Ar macibu lidzela paldzibu skoEns var apgt muzikas valodas elementus, apg
klaviersggles jaunrades veidus.

Macibu gamatas forrats atbilst 5-7 gadus veca&rna uztveres attibas tmenim.
Izmantojot macibu hdzekli, ternam viegik sevi frbaudt, bat paSorgani@am, hit
motivétam.
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* Izmantojot macibu idzekli, ve@kiem vieghk palidzet bérnam.

e Macibu lidzeklis ir izmantojamarpusskolas dx¢ (piem., gatavojot @as koncertus).

* Macibu lidzeklis paredz &ynam iespju aktvi lidzdarboties, akti iesaistoties ricibu
procea (piem. nosakot izalcto skaadarbu tempu un raksturu).

* Macibu gamatas teksti, valoda ir saprotanm@rtam.

e Macibu gamat izmantotas daudzvaighs metodes.

6. Ekspertu ertgjuma holistiska pieep balsits klaviersgles nacibu ldzeklis 5-7 gadus
veciem [grniem, tiek \érteéts pozitvi un atzingi. Eksperti to @rté atzingi un noéda uz
lidzeKHa veiksnigajiem un inovavajiem aspektiem. Ekspertatzinumu iag dati ir
nozZimigs ieguldjums mnacibu gamatas izertejuma, apliecinot mcibu gamatas izgleto
filosofisko pieeju un empska petjuma konstrukciju ticadbu un nozmibu. Ekspertu
pozitivie \ertejumi norada, ka ,Klaviersples abedate DoReMi” ir veidota,nemot \&ra
holisma filozofijas iemmes. & ir izmantojama visu &ctibu programmu un standartug &i

privatpraksu klaviersgles iedacgju izglitoSanai.
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INTRODUCTION

In recent years, Latvian pedagogy of piano playiag been rapidly developing. The research
that highlights a favorable impact of music on deselopment of personality testifies to this fact
(Zarip$, 1984, 2003, 2009; Davidova, 199%e$2000, 2002, 2003, 2006; Birzkops, 1999 2000;
Bogdanova, 2002F0z0anosa 2003; Direktorenko, 2002, 2009, 2010ide, 2003; M#&ova,
2004, 2006, 2009, 2011Xonsequently, this situation has strengthened piligic opinion
concerning the important role that music has ferghowth of personality and development of a
child.

A change in paradigms of today’s education (inetgdihat of musical education) involves the
necessity to introduce new and contemporary thieatedpproaches to teaching, because theory
of behaviorism has already exhausted itfletfszlo, 1991; Kuhn. 1996Fo0ciety tends towards
learning and cooperation as a continuous procdssnlaancing children’s development the
emphasis is shifted from the acquisition of contemhich is result-oriented) to a cognitive
activity and its qualitative process and to anvidlial growth of each child, which is the main
value within the context of a pupil-centered pagadi whereas a teacher’s role within the new
paradigm is to facilitate learning.

A teaching/learning process is unthinkable with@aé¢xtbook. A textbook is still very important
at all levels of education — at pre-school, primsgkool and at a higher education institution and
during the life-long education as well. It shouldaabe noted that a textbook is important not
only for pupils, but also for pupils’ parents areh¢hers themselves. If at mastering piano
playing adults can select a textbook or teaching #iemselves and the choice of teaching aids
for them is wide, the choice of piano teaching das5-7 year old children in Latvia is quite
limited, because the available teaching aids dacaotply with contemporary requirements both
morally and visually.

Several projects on teaching aids and textbookshaieg carried out, and extensive research
bringing issues of evaluation, designing, use @ttextbooks into focus is being conduciéar
instance, Valsts Izgibas satura centrs [State Centre of Education Cdhte2005, 2009;
Bundsgaard & Hansen, 2009, 2011; Valcke, 20The topicality of the problem of teaching
aids is determined by the fact that the Latvian dumge Agency, supported by ESF, has
developed and organized a program for teachersfegsmnal improvement “Professional
Improvement of Authors of Teaching and Methodolagiids” which is aimed at developing
the professional competence of authors of teackind methodological aids, at giving
recommendations and consultations on developing @mprobating teaching aids and at

preparing them for publicatiafhatvieSu valodasgentira 2008)
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The issue concerning the importance of textboolss dleeady been brought into focus by 11
international conferences, which brought togethlecantinents and were devoted to problems
bearing on the content and designing textbooksoaneducational media as well.

When analyzing most frequently and extensively ysado textbooks for the beginners in Great
Britain, the founder and director of The Oxford iigGroup, S.Cathcart, has conducted inquiry
in London Education Institut@€athcart, 2011)pn musical skills that can be developed by means
of each specific textbook. By this investigatior thuthor has emphasized the role of a piano
textbook for child’s further musical developmendamas raised issues for further research on
teacher’s role in selecting textbooks, on the $icgmce of the first lesson in a prospective
musician’s life, on a lasting teaching/learning vation. In this context a textbook is viewed as
an integral and significant component of educaticnatent.

Consequently, teacher’s role in developing teachards should be emphasized, because a
teaching aid cannot be developed by a person wies dot have adequate competence in the
respective subject.

Developing a textbook is one of indicators showiagcher’'s creativity and competence. We
have to be thankful to Atis Kronvalds Foundationahtsince 1994 has taken on a task of raising
the prestige of knowledge in Latvia, of stimulatithge involvement of teachers, scientists and
other persons in educating talented young peoplatvia, popularizing talented pupils and their
achievements, supervisors and supporters of thaik ¢Atis Kronvalds Foundation, 2011Jhe
Foundation annually awards premiums, diplomas attblarships to scientists, specialists,
teachers and students, and one of the three enaluatiteria is “developed and published
teaching aids’(ibid.). This shows that a qualitatively developed teaghard raises teacher’s
value in the society by testifying to his talentlanultiform skills.

All the above said testifies to the fact that, iat\ia, there is a great need for a fundamental
research on teaching aids, their development, atiahy their correspondence to specific age
peculiarities of children and pupils. There are fewestigations which would describe and
evaluate the current situation concerning the sibj@f general education and instrument
playing (piano playing) in Latvia.

Notes, like letters, are graphic symbols which iédoyradually learns to recognize since his pre-
school age. The skills of reading and recognizirgious texts and symbols promote “the
development of value orientation and involvementaailitating a sustainable development of
society” (Zaripa, 2012, 24)A senior pre-school age and a junior school adch comprise the
age group from 5 to7, are the most dynamic peraelselopment-wise, because each child is

individually the most different and the most peraadn respect of socialization.
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The investigation conducted by Harvard University the child’'s development in an early
childhood has also shown that the age of 5-7 is fthal highest point in the graphic
representation of brain functions, where a highngoge function is indicatedNelson, 1999)
This implies that the age of 5-7 is highly sigrdiint for reading various kinds of text (words,
notes)(Howard-Jones, 2007; Blakemore&Frith, 2005)

Both the European Commission guidelines and thegegy till 2030 for Latvia’s sustainable
developmeniKilis, 2009) emphasize the necessity of paying great atterttoeducation in a
pre-school period, because this early age is a faargrable time for developing a creative
personality.

The Ministry of Culture project “Culture — valueadacapital for a sustainable development”
points out that the capital for Latvia is its cuétuheritage and creativity (The Ministry of
Culture of the Republic of Latvia). If a teaching & to comply with the education paradigm of
the future and stimulate pupils’ creativity and gmation, it should integrate national heritage —
folk songs - and simultaneously not overlook cuatwalues of the world\{tke-Freiberga,
2010.

At present, changes in education are clearly eviddwe focus has now shifted towards the
transition from theoretical knowledge to practiéem teaching to learning.Home-teaching,
alternative schools become increasingly populaerd@heaching and learning are adapted to the
natural tempo of pupil's development and both teeshand parents participate in pupils’
education. For instance, during a 2 year-periodsers¢ Latvian national value-oriented
alternative schools have been opened in Latvia.

The fact that the process of education does noaireconstant but is continuously developing,
has determined the holism philosophy as a compsieibase for developing principles and
criteria for designing a piano teaching aid. Holiphilosophy coincides with the tendencies in
the 21st century pedagogical science. As the Iolgiproach is in harmony with the natural
cycles of human development, this approach to deual a teaching aid is necessary, so that
the children could develop their talent by graduatiproving their skills.

In Latvia, there is still no scientific literatuom piano teaching aids (also instruments) where the
currently used piano textbooks for the beginnersildvdhave been evaluated according to the
new paradigm. The present thesis, hopefully, wilirf one of the blank pages in this field. This
doctoral thesis studies piano textbooks for theirnveggs used in Latvia at present (textbooks
used in other countries are also analyzed to makengarison) and is also concerned with

textbooks currently used and compiled by Latviathexs.
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The results yielded by the analysis of author'sagedical experience, the discussions of the
problem with piano teachers of Latvia and partitgrain conferences held in different countries
have created the necessity to investigate a peaahing aid for 5-7 year-old children.

To solve the above mentioned problems the thentieeodloctoral thesis was selected:

“A Holistic Approach to Developing a Piano Teachingid for 5-7 Year-OIld Children”.

The research object:.developing a piano teaching aid for 5-7 year-dliddecen.

The research subject:ievaluation criteria and principles of developingadistic approach-based
piano teaching aid.

The research aim:to determine evaluation criteria and principlegdefeloping a teaching aid,
to develop and evaluate a holistic approach-basewpgeaching aid for 5-7 year-old children.
The research questions:

1. Do piano teaching aids for the beginners currentigd in Latvia correspond to the
quality principles of contemporary textbooks?

2. What are the opinions and expectations of Latviang@teachers and children’s parents
about a piano (instruments) textbook for the begig®

3. What are evaluation criteria and principles of tteelopment for a holistic approach-
based teaching aid like?

4. Does the new teaching aid “Klavieesps abedate DoReMi” comply with the
contemporary tendencies in education and with tbeficned standards and piano
curricula in Latvia?

The research tasks:

1. To do the analysis of piano teaching aids for 5e@ryold children used in the Baltic
countries.

2. To identify current problems with piano teachinglsafor the beginners (5-7 year-old
children) in Latvia by conducting surveys of Latviigachers and children’s parents.

3. Having analyzed philosophic, pedagogical, methagiodd and psychological literature
about 5-7 year-old children, to develop evaluatiateria and principles for developing a
holistic teaching aid.

4. To work out and evaluate a holistic-approach-bgsado teaching aid for 5-7 year-old
children.

The research methods:
The analysis of scientific literature and of theulés of other studies.
A comparative analysis of piano textbooks usediénBaltic countries.

A semi-structured interview.

A

Surveys of teachers and children’s parents.
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5. Expert opinion method.

Methodological base of the research:

Holism: (Dewey, 1920; Smuts, 1926; Freire, 1974; Capra, 298iller, 1986, 2007;
Gang, 1989; Sale, 1993; Clark, 1997; Lgeniece, 1999; Miller, 2007;it&, 2000, 2002,
2003; Bokmeldere, 2001; Goulmens, 2001; Kandavni2e@4; Amirs & Moosavi, 2007;
Bundsgaard & Hansen, 20Q9)

Evaluation, developing, use of textbooKSyes, 1983; Chambliss & Calfee, 1998;
Choppin, 2000; Mikk, 2000;8, 2003; Issitt, 2004; Bundsgaard & Hansen, 200911,
Sikorova & Cervenkova, 2009; Pingel, 2010; Cathca@t11;Kilis, 2011; Valcke, 2011)
Findings of teachers of instrument playinglio6omyoposa, 1950; Shor, 1989; i,
1996, 2000, 2002, 2003; Davidova, 1999; Birzko#99l 2000; Direktorenko, 2002,
2009, 2010; Feingold, 2002; Bogdanova, 2003sé, 2003; Zaws, 2003, 2005, 2009;
Ma/kova, 2004, 2006, 2009, 2011; Mills, 2004; Mette, 2007; Creech, 2009;
Davidova & Gowarova, 2010; Fernandez, 2012)

Psychological characterization of 5-7 year-old adf@h and types of perception:
(Lublinska, 1979;Koromunckuii & Ilanvko, 1988; Beicomckuii, 1991; IMuaxce, 1994;
Svarca, 1997; Pu3karevs & Golubeva, 1999; Sver@@9;1Vuorinens & #nala, 1999;
Ojala, 2004;Pesckas, 2006; Paananen, 2007)

353 respondents are the base of the research95 piano teachers of Latvia, 152 parents of

instrument beginners from Latvia, 5 experts, a espntative from the publishing house

“Zvaigzne ABC”.

The research stages:

1) 2008 — Methodological substantiation of the thesmsestigation of theoretical
findings. Problems underlying the research arendefi The scientific apparatus of
the research is determined and the analysis ofd¢heal literature on problems of the
research has been begun. The selection of theialatier a piano teaching aid for 5-
7 year-old children is begun.

2) 2009 - Investigations into the educational conteftpiano textbooks for the
beginners have been dofi&mele, 2009; #nele-Steina, 20094nd the analysis of
piano teaching aids for the beginners used in takidBcountries has been made
(Zimele-Steina, 2010a)Teaching aids have been classified and pedadogica
principles summarize(Zimele-Steina, 2010b)

3) 2010 — Teaching aids for the beginners compilethbyauthors from Latvi@Zimele-

Steina, 2011ckand other Baltic countrie€Zimele-Steina, 2011bdre analyzed. A
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survey of Latvian piano teachers on currently usedhing aids and an ideal teaching
aid is conducte@mele-Steina, 2012)nformation about the four currently used and
most popular piano teaching aids for the beginfm@rsummarizedZimele-Steina,
2011a)

4) 2011 — The survey of beginners’ parents is cawigtd It is aimed at elucidating their
opinions about the content and structure of a ptaaching aid, so that it would be
comprehensible for both the children and their perevho are greatly interested and
participate in the teaching/learning process. Rarehchildren from one city school
providing in-depth music studies participate irsthurvey(Zimele-Steina 2011bYo
add to the results, a second survey is developeédamied out. It involves parents of
children from different schools: schools of geneedlucation providing in-depth
music studies (two schools with Latvian as the legg of instruction, one - with a
foreign (Russian) language as the language ofuctsbn), parents of children from
two country music schools, parents of children frame city music school. Teaching
aids in piano playing are analyzed in order to idrfeatures of holism in them
(Zimele-Steina, 2011eYhe holistic principles of compiling a piano teabk are
defined. Work at developing a piano teaching aichisied out.

5) 2012 — Analysis and interpretation of researchltesBreparation and evaluation of a
teaching aid.

The structure of the doctoral thesis:introduction, 4 chapters, conclusions, list aérgtture and
appendices. Totally, 166 sources of scientific améthodological literature, normative
documents, textbooks in Latvian, English, Germaan&h and Russian, 9 Internet resources and
11 textbooks in Latvian, Russian, Estonian anduathian have been analyzed. The results of
findings obtained from theoretical and empiric egsh are reflected in 26 tables and 1 figure.
Scientific novelty of the research:

1. In Latvia, the research on developing a piano teachid is carried out for the first time:
the analysis of piano teaching aids for 5-7 yedrebiildren used in the Baltic countries is
made. The investigation into teaching aids forlibginners used to teach piano in Latvia
at present is conducted.

2. Evaluation criteria and principles of developindhalistic-approach-based teaching aid
are worked out.

3. The piano teaching aid worked out during the redear scientifically substantiated and
evaluated by applying the expert opinion method.

Practical significance of the research:

1. The information on contemporary piano teaching adsimmarized and analyzed.
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2. A holistic approach-based teaching aid is usefulpiano teachers in their pedagogical
practice with the beginners.

3. Textbook authors and publishing houses can make afisevaluation criteria and
principles worked out for developing teaching dmisthe beginners.

Theses advanced for the defence:

1. Ateaching aid on instrument playing is characttiby the principles used in it, viewed
in the light of holistic philosophy: gradualnesa (leveloping a teaching material, at a
lesson), visuality, diversity of musical materiegmpactness, regularity, estheticism, the
national-multinational, perceptibility (correspomde to the types of perception),
conformity with the peculiarities of the age grosplf-creation (opportunity to compose
music, rhythm exercises, to choose the tempo ofopeing etc. himself) and
scientificity.

2. The holistic-approach-based teaching aid “Klavielesgpabeate DoReMi” complies with
the standards confirmed by the Ministry of Educat@and Science and with piano
curricula recommended by the Ministry of Cultures well as with contemporary
tendencies in education, because it is based ddrehis needs and interests, and is
designed so as to be comprehensible and usefahfloiren belonging to different types
of perception (audio, kinesthetic, tactile, visudy using holistic philosophy as the
basis, the teaching aid is viewed in its wholenedsicational content, polygraphy, kinds
of activity, interaction between children, teachansl parents.

3. Tendencies characteristic of the contemporary dotucgécooperation between teachers
and parents in the field of education, promotiomeafding skills, obtaining knowledge in
practice, integration of knowledge and skills, dsity of piano compositions, diversity
of teaching/learning methods, focusing on learnimg) a holistic-approach—based
teaching aid for 5-7 year-old children are reflddte such evaluation criteria as:

* The teaching aid contributes to the developmentintéllectual, emotional and
creative abilities.

* Diverse learning styles have been taken into cenaitbn at developing a teaching
aid, which greatly facilitates acquiring educatiocantent.

* The teaching aid promotes broadening the experi@ficeupil’s musical-creative
activity.

* At using a textbook, a child gets to know Latviankfore, original music and is
introduced to music of other cultures.

* The teaching aid helps to acquite elements of masguage and kinds of creation in

piano playing.
44



 The format of a textbook corresponds to the devetn level of a 5-7 year-old
child’s perception.
* When using the teaching aid, a child is motivated dontrol himself and
independently organize his work.
* The teaching aid makes it easier for parents tp tlgldren learn piano.
* The teaching aid can also be used for out-of-sclastivities (e.g., for preparing
home concerts, mastering piano in hobby groupg@ngome teaching).
* The teaching aid provides the opportunity for adcho actively participate in the
educational process (e.g., to decide on the tirdecharacter of a composition).
» Text and language of a textbook are comprehenfible child.
» A textbook offers a great variety of teaching meltho
Approbation of the research results
A. Scientific publications
11.Zimele-Steina, 1. (2012). Piano playing teaching difs beginners: Analysis of the
current situation and future prospectd.Jahova (Ed.) Proceedings of the 7th
International Conference “Person. Color. Nature. &iwi. Daugavpils: Daugavpils
University, 286 — 295. ISBN 978-9984-14-556-3
12.Zimele-Steina, 1. (2011a)The opinion of Latvian pre-school and first-form pis’
parents about textbooks on instrument playighblems in Music Pedagog9, 67-77.
ISSN 1691-2721
13.Zimele-Steina, 1. (2011b). Piano playing textbooks fiovices in the Baltic States:
Critical analysis. G.Tchibozo (Ed.) Proceedings of the 3rd Paris In&tional
Conference on Education, Economy and Socfetsasbourg (France): Analytrics, 641-
650. ISBN 979-10-90365-00-1
14.Zimele-Steina, I. (2011c). Methodological analysid afvian national schools of piano
playing. H.Ruismaki, & I.Ruokonen (Eds.) Arts and Skills eurSe of Well-being.
Helsinki: University of Helsinki, 203-212. ISBN 9752-10-6855-3; ISSN 1799-2508
15. Zimele-Steina, I. (2011d). Opinions of Latvia’s piaeachers about ideal study aid for
the current situation and future prospecBroceedings of the 9th international
JTSFS/BBCC Conference ,Sustainable Developmenttu@ul Education” Siauliai:
Siauliu universiteto leidykla, 58. ISBN 978-609-4368-4
16.Zimele-Steina, 1. (2010a). adibu fdzeKu klasifikacija un pedaggiskie principi. 5.
Starptautisks konferences ,Teorija prakseiasdienu sabiedbas izgitiba” materili.
Riga:RPIVA, 476 — 481. ISBN 978-9934-8060-5-6
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17.Zimele-Steina, |. (2010b). The evaluation of the iBaéftates piano playing textbook for
beginners by applying EEPG quality principles oftb®ok evaluationT.Selke, G.Lock,
& M.Moistlik (Eds.) Evaluation, Reflectivity and Teaching Methodologies the
Framework of Multi-cultural Understanding allinn: Tallinn University Institute of Fine
Arts, Department of Music & MEYTT, 81-83. ISBN 0E®49-463-00-8

18.Zimele-Steina, |. (2009a). Designing the study cdnfienteaching piano playing to 5-7
year old children.J.Davidova (Ed.)Proceedings of thesth International Scientific
Conference "Problems in Music Pedagogyaugavpils: Daugavpils University, 249 —
258. ISBN 978-9984-14-450-4

19.Zimele, I. (2009b). Contemporary content for pianayplg with beginners in Latvia as
viewed from sustainable perspectirRroceedings of the 6th International Conference
“Person. Color. Nature. Music”.Daugavpils: Saule, 41 — 42. ISBN 978-9984-14-434-4

B. Participation in scientific conferences

* April 1-5, 2012 - International conference of agadedisciplines ,International Journal
of Arts and Sciences”, Vienna, (Austria).

» September 28-30, 2011 - The 11th International IERITconference ,Representation of
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1.A PIANO TEACHING AID: HISTORY, ANALYSIS

1.1.A Teaching Aid and a Textbook: Theory, HistoryPractice

Any book is a witness of events and phenomenafliats its time, people and the level of their
experience. Books have always served and aresstiing for people as means to share their
experience. In the 20th century a teaching aid splag important role in the systematic
acquisition of knowledge.

To clearly understand how various textbook-reldtrths are used (a textbook, a teaching aid),
investigations of various scholars in this ared el discussed further.

D.Zuyev (3yes, 1983) points out that a comprehensive teaching aid cm@preducational
content and kinds of activities, V.Bespallfzecnarnko1988)defines a teaching aid as a complex
model of information, while I.Lerndplepnen - [llaxmaes, 1992)defines a teaching aid from the
position of educational content: as a materialiwech of social experience and social demand.
At developing teaching aids the authors combineh bidieas and their experience-based
observations (Mikk, 2000).

The 21st century sets new tasks for a textbookrefiecting the curriculum and due to the
logical organization of the content, it becomes enanteresting, comprehensible and
recognizable. A textbook should be oriented towardew paradigm — towards a pupil-centered
paradigm.

A textbook becomes interdisciplinary, because,wités designed, values dominating in the
society, concrete academic disciplines, authorewppint and the latest achievements in
technologies are taken into consideration, consgfjua textbook reflects the diversity of its
application(Issitt, 2004)

A change to sustainable education-oriented paradigmere the focus is on the wholeness and
the individual development of personality, involvalso revising criteria of evaluation and
principles of developing teaching aids, so that ¢batent oriented to pupil’'s cognition and
practical activity should be incorporated in it aedchers’ and parents’ role should be taken into
account as well.

The analysis of textbook development conditionsadsithe problems of Latvian pedagogy into
sharp focus in the context of a child-centered gigma: overloaded educational content,
problems of training young teachers, conflictingnigns as to the evaluation of pupils’ study
achievements, one-sided way of presenting (illtisg educational content, textbook authors

are not familiar with school environmefhiatvian Language Agency, 2008)
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The content and the development of teaching aidsdiscussed at scientific conferences.
Research on textbooks is being done both in thet \(Basndsgaard, & Hansen, 2009, 2011;
Sikorova & Cervenkova, 2009; Pingel, 2010; Cathcafill) and in the Eastlépuep &
[ITaxmaes, 1992), but in Latvia teaching aids are discuss®y at the level of isolated bachelor’s
and master’s theses. Doctoral theses on the isguEsigning teaching aids, especially those on
piano playing which is a specific art field, hava get been written in Latvia.
Scientists attract the attention to the fact thatrd) the process of teaching piano playing child’s
individuality does not receive proper attentiorg tihole attention is devoted to the development
of technical skills(bozoanosa, 2002) that at the early stage of teaching piano thesldgvnent
of the wholeness of personality does not take pd@d and only concrete piano skills are being
developedSle, 2002; Zargs, 2009)
The first person who has focused on the historieathing aids is the scientist and pedagogue
M.Sile (Sle, 2003) If piano textbooks created in the first half loé 20th century are considered,
it should be pointed out that two of these piandtteoks for the beginners are still being used at
present. On the one hand, this testifies to the tfeat teaching methodology employed in the
book is very good, though when we use them, conteanp (the 21st century) compositions are
to be added by a teacher himself. On the other ,h#ed use of an almost half-century old
texbook may indicate the lack of piano teaching &t the beginners in Latvian.
During the period when Latvia enjoyed a free stadus for the first time, up to 1940, 10 piano
schools and collections for the beginners by Lataathors were published. However, from the
five written original schools only three were psbied:

* E.Vigners ,Klaviersples un absaitas dzirdes asttbas pamatkurss” (Basic Course in

the Development of Piano Playing and Absolute Hegr{1924);
* D.Soste ,Klavieru skola” (1928) (Piano Playing Schp
« AlZilinskis’ ,Klavieru speles skola” (Piano Playing School) (1935, 1938, 1942
1947).

We have to point out that from the above menticeedhing aids ,Klavieru ges skola” by A.
Zilinskis is still being used when working with theginners in piano playing.
We also have to mention the fact that six collexgiof original compositions for the beginners
(J. Grauhi$; J.Keptis; J. Meda$; L. Reinholde; A. Zilinskis), four cycles and leations of
programme piano miniatures for the beginners (llewés; N. Dauge; A. Reinholde; J.
Graubps), as well as six exercise collections (EtiBS; E. Vigners; O. Zverss) were published.
All the afore mentioned authors are composers a@udators very significant for Latvia, they
have made a great contribution not only to muditabf Latvia, but also to the development of

piano pedagogy.
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In accordance with the spirit of the time, domingtin the historical period until 1919 and from
1919 to 1940, the characteristic features of Germmananticism and attempts to maintain
national identity can be observed in the educaticonatent. In this period, the piano teaching
aids for the beginners are developed as both psahools (Soste, 1928; Zilinskis, 1935) and
collections with thematic titles (e.g. Keptis (1933) Kokétajs; J. Grauhis (1928) Spimaritis)
(Sile, 2003). It should be pointed out that piano sthby D. Soste and A. Zilinskis are teaching
aids with adequate requirements: for instance, gibeh of notes, the names of notes are
explained. ,Kokétajs” by J.Keptis and ,Sgimaritis” by J. Grauhi$S are collections where the
compositions are organized according to the lef/gar difficulty and are given thematic titles.
The structure of piano schools is various: the oatlogical material is organized in one book
(J. Medins (1940) ,Pirm noSu burtrca klavieem”), in two parts in two books (D. Soste (1928)
.Klavieru skola”), as well as in four music-books 16 tables (E. Mners (1924) ,Klavierspes

un absaitas dzirdes atéttbas pamatkurss”). This tesifies to the fact that aluthors of these
teaching aids have simultaneously been piano teaasewell, in their pedagogical practice they
have constantly tried to find better ways for depéilg the teaching aid content by offering
different methods, thus ensuring diversity in theice of the educational content of a teaching
aid.

The diversity is reflected in the selection of fhano repertoire as well, and it is quite wide: the
repertiore includes Latvian folk songs and arrangreis of church hymns, original works by
authors; besides, mastering of the basics of pmaging and the development of hearing take
place simultaneously. Methodological instructiorigh®e teaching aids are addressed either to
both pupils and teachers, or only to teachers. Weweas most of the authors address only
teachers, there is shortage of methodological resemdations with regard to pupils; and if the
author does not publish his instructions, teacheesgiven freedom of action to creatively use
the educational material in their pedagogical peac{Sle, 2003). Thus a teacher can find the
most optimal way for teaching a composition by dihgpit to the needs of the individual pupil.
For mastering a keyboard, all piano schools reconaimie be guided by groups of black keys.
For instance, after finding a group of two black&ker, respectivelly, a group of three black
keys it is possible to find other keys.

The investigation on these problems requires aisabfseaching aids, therefore in the next sub-
chapter teaching aids developed by Latvian, Litharaand Estonian authors will be studied.
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1.2.Investigation on the Baltic Teaching Aids andhe Results Obtained

To get a complete picture of piano schools in tradti8 countries, the peculiarities of the
respective area should be considered in a philosalpblane: from viewpoints of nature, ancient
times, silence and love; and the interactions betwierature and culture of different countries
should not be overlooked either. At seeking for hoiem and Latvian culture, a detached
observer might be useful, as well as being alonéhasopposite to mass culture, attempts of
searching for understanding of cultures in ancl@story, in literature of Ancient Greece, in
Latvian folk songs, in the New Testamg@tislis, 2010)

However the task of this research is to analyzegischools created by Latvian authors and
authors of other Baltic countries, so that to séatvdidactic and polygraphic principles should
be taken into consideration on compiling a new pieaching aid for 5-7 year-old children and,
consequently, children could master piano playirtty wterest and joy, both independently and
assisted by teachers and parents.

On the whole, seven piano schools for the beginmave been analyzed. Five of them are piano
schools for the beginners developed by Latvian asthV.Zosts, I.Zne, |.KalniS “Klavieru
Sieles skola” (Piano School); A.Zilinskis “Klavierslps skola’(Piano School); Ai6lind
“Dziedasim roasim”(Let’s Sing and Play”); B.Ozala, T.Rozenberga “Pirmie Bklaviersiele”
(First Steps in Piano Playing); G.Meatlde, M.Sle “Klaviersgelesabece” (Piano ABC); one — by
the Estonian author: L.Kolar's “Algus”algus — beginning -in Estoniar) and one by the
Lithuanian author: V.Krakauskaite’'s “Jaunasis ps#as” (aunasis pianistas- a young pianist —

in Lithuaniar). The book compiled by the Lithuanian author walected due to its having been
republished several times (in 2008, the fifth, dapyented, edition of this book was issued); it
attracted attention by its bright colors and a wbdok. The Estonian collection “Algus” was
chosen in the Tallinn University library.

To substantiate the selection of the concepts amae, it should be noted that according to the
classification of teaching aids, textbooks are alensidered teaching aids. As the publishers
“Zvaigzne ABC” and the European Educational PulgishGroup (EEPG) refer to teaching aids
as “textbooks”, the teaching aids designed by thibas of the Baltic countries will also be
analyzed in this sub-chapter by using the concapeXtbook”.

The analysis of the textbooks has been made byyiagptZvaigzne ABC” textbook quality
principles (Textbook Quality Principles, 20Q9practical recommendations for developing
textbooks worked out by these publish@gactical Instructions for Developing the Structupf

a Book, 2009)“Recommendations to Designers and Evaluatorseatfiing Literature” given by

the Education Content and Examination Centre atRheMinistry of Education and Science
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(Andersone, Maslo, Kze, Rutka & Zogla, 1999and “Evaluation Criteria for an Encased Set
established by the Ministry of Education and Saenc
(http://visc.gov.lv/aktualitates/normdok/i09044 iqf)p This is reflected under the title of each

textbook and is divided into three parts (A. B..he EEPG general quality principles and
textbook quality standards developed on the bafsihe conclusion of the international jury
awarding “The Best Schoolbook Prize”, of methodatafjinstructions worked out by Utrecht
University Centre for Educational Studies and Ctiasgy and Sterling University Centre for
Publishing Studies, as well as of the Internatioihs$ociation for Textbooks and Educational
Media (IARTEM) are given in tables.

The Latvian translation of the EEPG Quality Prihegpin the doctoral thesis is given in the
version offered by the “Zvaigzne ABC” publisherdahe English original term is provided in
brackets. All eight quality principles, which warsed by the EEPG jury at evaluating textbooks
on different subjects, have been applied in thdyaisof textbooks on piano playing.

Though the above mentioned textbooks have beenspedl even several decades ago and
therefore for very objective reasons they sometimag conflict with the EEPG general quality
principles (e.g., the 21st century compositionsncare found in A.Zilinskis’ book, because it
was first published in 1935), but, on the other diatleachers still continue using them for
training the beginners, the approach to the aralylsthese books in the doctoral thesis is taken
from the viewpoint of currently used textbooks.

The analysis of teaching aids allows us to infat tn the whole the content and themes of the
teaching aids comply with educational aims for thitial stage of learning piano (gradual
introduction to the names of notes, the staves$s)cland titles of these books are an additional
evidence to this fact. In prefaces of the booksatidors address both children and teachers. All
teaching aids are quite voluminous and are meardrfe and/or two school years, depending on
the individual development of a pupil.

To add to the quality of a textbook, both classieald contemporary compositions and
arrangements should be included in it. To enriehabntent of the book, listening material

or internet addresses) can be added. Having amblyisno textbooks for the beginners by
applying the EEPG and “Zvaigzne ABC” quality priples, we have to admit that on developing
a teaching aid for individual classes with the bhegrs not all these quality principles are
applicable. Besides, the Latvian version of the GEfiality principles is not always clear and
precise and therefore causes difficulties at evalgaextbooks.

The application of the EEPG quality principles leadso to the conclusion that they are too
broad and non-specific to evaluate piano textbod#sre, for instance, thaocialization

principle, which is oriented towards stimulating thse of various social skills during the lesson
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by means of a textbook, can be mentioned. At teacpiano, group work, presentation and
interactive teaching methods cannot be employditiwaally. In the process of learning piano
these methods are demonstrated in a different wayight be the cooperation between two or
three pupils, who, having individually preparedithastrument parts, now learn to perform
them together at an equally high level. The groupkwn the classroom differs in that aspect
that at presenting it, all participants of the groveedn’t have equally high level of knowledge
and skills. At learning to play the piano, playitogiether with a teacher or with a recording also
counts as additional skills which make the pupalket other participants of the ensemble into
consideration. The skill to cooperate and be respenshould be developed not by a teaching
aid, but during the teaching/learning process wlareoncerts and other performing activities
several pupils meet each other and evaluate edcbr®tachievements, learning to be
sympathetic in cases when a performer has made samedue to the excitement during the
performance.

At analyzing the EEPG quality principle concernthg use of internet materials in a teaching
aid, we are encountered with the fact that the etgpcholds quite a conflicting opinion
concerning the necessity for 5-7 year-old childtenuse internet materials. The arguments
people advance against their use are the assémabthey might lead to computer addiction, and
are deteriorating pupils’ eyesight when used fotoag time. There are also arguments
concerning the possibility to use internet at ades bad conditions of classrooms for instrument
playing, classrooms are not equipped with computersnected to the internet and not all
teachers use computers and Internet.

The research done in this thesis has yielded sesuttilar to those in Mi&'’s investigations
(Sle, 2000) indicating to the dominance of uniform piano taag aids in this field. It should be
pointed out, however, that such uniformity is toftwend just among the piano schools written in
Latvian and among teaching/learning methods anghiques offered. As regards accessibility,
diversity and availability of repertoire in teachimids on instrument playing, it should be
mentioned that almost 15 and more year-old, uneeMiextbooks are still being recommended in
the curricula for the use at lessons. This canllbstiated by examining three curricula of
different piano schools (one music school, two sthproviding in-depth music studies). All the
above mentioned curricula include and recommendélktbook “Piano School” edited by A.
Nikolayev, which is written by a Russian author gdblished in Russianboprenuannas urpa
nonx pea. A.Hukomaesa, 1988). The same tendency is also revealed bgldteeobtained from this
research, and they testify to the fact that moas 0% of piano teachers in Latvia use just this
book (Zimele-Steina, 2011c, 2012)
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The results of the analysis of piano teaching aitisble us to infer that none of the seven books
for the beginners we have evaluated makes it plesibsenior pre-school and junior school age
children to learn playing the piano without a tezth assistance. Therefore, at developing a
contemporary teaching aid, it could be improvedtéking into consideration the following
recommendations:

* Music of various genre and time could be addethi¢aepertoire;

» Different kinds of activity (e.g., not only musicaking in an ensemble but also beating
rhythm, singing and simultaneously drawing/paintirsgudying instruments, writing
down notes), which would also add to teaching/legnmethods and techniques
envisaged by the teaching aid, should be planned;

* The sequence of learning compositions should benpld in such a way that it enables a
pupil to play some compositions in advance witheaicher’s help, and the teaching aid
should stimulate pupil’'s interest in broadening mental outlook, encourage him to
work independently and reveal new things by asknestions;

* Note font should correspond to the peculiaritiepwfils’ age group (small font notes are
not acceptable for the beginners);

* A teaching aid should contribute to provoking p@sitemotions in pupils, teachers and
parents, and this could be achieved by the addddljdrawings, titles of compositions,
arrangements of phonograms and texts.

The results of the analysis of teaching aids, nemb®rding to the EEPG and “Zvaigzne ABC”
quality principles, enables us to state that tlattment of these principles is too broad and
general, because they are intended for the evafuafiteaching aids on different subjects and,
consequently, special evaluation principles antega should be created for developing and
evaluating piano teaching aids, which would refldet specificity of the taught subject and

would meet pupils’ interests and needs during tieegss of teaching/learning piano.

2. OPINIONS OF TEACHERS AND PUPILS’ PARENTS ABOUT A PI ANO
TEACHING AID FOR THE BEGINNERS

2.1.Investigation on the Opinions of Latvian Teachs about a Piano Teaching Aid for the

Beginners

Teachers have always played a decisive role initrgiyoung musicians, therefore finding out

their opinion about the teaching aids they curgende or would like to use is important. The
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survey of piano teachers was carried out from JgnteaMarch, 2011. The participants were
piano teachers of broad spectrum (private teachmasio teachers from schools of general
education, teachers from studios) involved in fragrithe beginners.

The survey was organized by working out questiasaand sending them out electronically.
Studios, private schools which taught piano to ltkginners were invited to participate (e.qg.,
Yamaha Music School, Suzuki Method, Orff Music &kho

The results obtained from these questionnaires s@pplemented by the information obtained
from students of three universities, because opeance shows that while still at the university
students already have some practice in teachiidrehi(Mills, 2004; Fernandez, 2012pDn the
whole, 195 questionnaires were received from whigh were valid.

The guestionnaires consisted of 11 questions. iitneductory questionghe first six questions
were about sex, age, region, length of servicecathn and place of work (music school,
comprehensive school, private work).

The seventh questiomcluded 19 piano schools by different authors \laat, Ukrainian,
English, American, German). Teachers were given dpportunity to mark which of the
mentioned teaching aids they use, to indicate whatvbacks, in their opinion, the books had
and what was valuable in them, and also add tdfesther books, not mentioned in the list
given, they use.

The eighth questiomcluded four factors to evaluate: format of atbeok (1), supplementary
aids (2), content (3), design (4). These factorsevedfered for evaluation as components of 30
teaching aids and the respondents evaluated thexordatg to a three-point scalevefy
significant, not especially significant and insifigant). The components were developed on the
basis of the analysis of teaching aids and on titkeo&s 15 year-long work experience, gained
while teaching in music school, school providingdigpth music studies, giving private lessons
and working at sheet music publishing house.To fyethese observations all possible
components of teaching aids were selected andedfterpiano teachers for evaluation.
Participants (N=165) represented all regions ofviaatLatgale (N=42), Kurzeme (N=13),
Vidzeme (N=42), Zemgale (N=21) and Riga (N=47). ‘&lge range of the respondents was from
19 to 70, with and without work experience.

All work fields of music teachers were representethe survey: teachers from music schools,
teachers from schools providing in-depth musicissjdeachers giving private lessons and also
those who teach piano and simultaneously work atler sphere relating to music (for instance,
are leaders of a vocal ensembles).

The ninth questiomvas of an open-ended type, and the teachers wkeel &s write down the

characteristic features of an ideal teaching aidorder to elucidate teachers’ opinion and to
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design the desired type of a piano teaching aidhferbeginners, the answers to the open-ended
guestion were analyzed by applying a qualitativetent analysigWeber, 1990; Mayring, 2000;
Pipere, Reunamo, & Jones, 2010; Martinsone, 20ahd all questionnaires were taken into
consideration (N=195). From these, the questioesaivhere teachers expressed their opinion
about“an ideal teaching aid” were selected. On the whole, 120 teachers hadeaadwthis
guestion. An open-ended question had been selectader to get a more detailed respondents’
opinion about a piano teaching aid for the begisnaflowing the teachers to express their
opinion in a free form.

The summary of the results shows that for teachieesfollowing factors of developing a
teaching aid are significant: visual, content, kafdwctivity, polygraphy.

Judging by the exhaustive answers given by theh&gacin the questionnaires, teachers do
evaluate textbooks and try to find the book mogtabie for each individual pupil and individual
pedagogical situation. This complies with the tesichrole in the new education paradigm — to
inspire, to be enthusiastic, to help, which camstate pupil’s interest in learning. This implies
that a suitable textbook can promote learning aigd hot only the pupils but also the teachers.
During the initial stage, the interest in classraactivities is shown by pupils’ parents as well.
This indicates that a teaching aid is importantgopils’ parents too, because they help pupils to
have a grasp of a textbook when preparing for #h lesson. This also shows that parents are
willing to take part in the teaching/learning prsse therefore at designing a teaching aid
parents’ opinions are also taken into consideratiereech, 2009)and the next sub-chapter is

concerned with this issue.

2.2.Investigation on the Opinions of Pupils’ Parerg about a Piano Teaching Aid for the

Beginners

Within the frame of the doctoral thesis two surveypupils’ parents were conducted and were
aimed at identifying priorities which, in their oypon, should be included in a teaching aid so
that it would stimulate child’s wish to play thestrument with joy and would maintain his
interest in it for a long time.
The research data reflect parents’ answers toubstipns listed below:

« What should the advisable teaching aid on playihg instruments for the

beginners be like?

* What are the properties necessary for a teachthgraplaying the instruments?

The main section of the questionnaire consistsidicators which should be taken into account

at developing a textbook on playing the instrumeritse questionnaire offered 41 different
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indicators which were assessed according to apfowet scale. Indicators were based on a visual
aspect of a textbook, its polygraphic aspect, kioactivity (methods) and the content of the
textbook.

When the next survey was conducted, in which parom Latvia’s regions also participated,
the second questionnaire was drawn up for it, hed4il indicators of a pilot questionnaire were
replaced by questions as follow&hat is a goodndwhat is not a goodeaching aid on playing
the instruments? To give their answers to thesestons parents could write down three
properties of a textbook. The questions about psirememories of their own first textbook (on
any subject) and their opinions concerning the @unteraction between a textbook and interest
in playing the piano were added to the questioenair

In this part, the holistic approach is indirectBvealed in the answers of pupils’ parents and
piano teachers, and the necessity for further resebecomes more obvious. Both pupils’
parents and piano teachers mention not only magaperties of the book, but also properties
that are based on individual feelings, eagbook pleasant to take in hands”.

After summarizing the results obtained from theuing in which totally 317 respondents
participated, we can infer that teachers evalusaehing aids and try to find a textbook most
suitable for each individual child and each pedaggsituation, which complies with teacher’s
role in a new educational paradigm — to inspireb¢oenthusiastic, to help children learn. The
results yielded by a parents’ survey show thatahimg aid will be productive, if it is written in

a language comprehensible for a child (in a natareguage). A teaching aid should be
comprehensible not only for a teacher, but for [suphd their parents as well, which can be
achieved by including explanation of music theong audio materials in it. A teaching aid
should be developed in accordance with pupils’ gggup and it should not only focus on
playing the instrument, but also offer differenheat kinds of activity, such as, for instance,
clapping rhythm, marching out the rhythm, singirgngs, writing, listening to music, drawing
and painting. A teaching aid has to provoke paosigmotions in a teaching/learning process, and

this aspect should be also taken into consideratialeveloping it.

57



3. HOLISTIC APPROACH AS A METHODOLOGICAL BASIS OF
TEACHING AID DEVELOPMENT PRINCIPLES AND EVALUATION
CRITERIA

3.1.Characterization of a Holistic Approach

Changes in the society usually entail also chaimgtee conception of compiling a textbook: this
relates to both principles of developing and cidgter evaluation.

In this sub-chapter, the usage of the conceptsmoglwholism in scientific sources will be
analyzed and the relatedness of these conceptsusic rand piano pedagogy as well as to
developing and evaluating textbooks will be charazéed.

At developing a teaching aid, according to theasets and objectives, a view of holism was
applied. The reason for selecting holism was tenition to seek for the solutions which would
make the development of a teaching aid, and coesgiyualso its evaluation, purposeful both
philosophically and didactically.

At the beginning of the 20th century, the Prime i8tier of South Africa J. Smuts defined the
termholismin his book ,Holism and Evolution”. J. Smuts thintkext the world is governed by
the process of a creative evolution, which, corgtahanging, creates new values. Holism is
treated as the highest philosophical concept wisighthesizes both the objective and the
subjective muts, 1926

Before a detailed discussion of a holistic approdtcbhould be pointed out that the use of the
concept holism, due to its different spelling inglish, is controversial, therefore J.P.Miller
(Miller, 2007) suggests usinigolismviewed in a spiritual context, whiteholismwould be more
proper in a material and biological context withe temphasis on physical and social
interrelations. J.Miller considers thatholism corresponds to J.Dewey’s vision of the world,
while holism— to the philosophy of R.Stein@vliller, 2007)

In Latvian pedagogy, two termshelisms, veselums are used, they express the same idea, but
linguistically it is denoted by two different wordis her doctoral thesis the author will use the
word holism It should be pointed out that in scientific la&rre the English wortiolistic is
often used as a synonym of a comprehensive visiba, general view on things, but not as a
philosophical concept. The whole consists of pdntg, the structure — of components; and,
neither in science nor in practice, these are dngesthings.

In this doctoral thesis the treatment of holisnb&sed on several philosophical and scientific

trends. The fundamentals of traditional educatmat in the ideas of scientists and educators of
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the Enlightenment era — J.Locke (learning proceedbout difficulties) (Locke, 1977)and
J.J.Rousseau (education adapts to the natureholdq @ycco, 1976)

The names of R.SteinéBteiner, 1997and M. MontessoriMonmeccopu, 2005)also should be
mentioned here. Their vision of a child in his wétass and their child-centered education are a
new approach to pre-school and primary school peglagin their works, child is seen as a
symbol of the future, the one who will bring abailtanges in the future. This education is
experience-base(Dewey, 1920; Flake, 1993; Steiner, 1997,gei@iece, 1999Monmeccopu,
2005) and enables pupils to see regularities of thereaand universe and learn to be
responsible.

In the period between 1970 — 1990, the conceptimutaa whole (unitary) personality is based
on K.Wilber’'s (Wilber, 1997)theory of integral philosophy, on H.Gardne(Gardner, 1999)
theory of multiform abilities, D.Goulman’6Goulmens, 2001)heory of emotional intelligence
and on K.Flake’s constructivism and constructivigteory of teachingFlake, 1993).

Holistic education developed as a protest againsteahanical, materialistic education and
public opinion. In the latter half of the 20th ceryt, a philosophical trend — hermeneutics —
studies the concepinderstandingvithin the context of both mutual understandinghaf society
and understanding of a basic idea.

Holistic education is a philosophic view on leagiand on challenges of learning, and it
originates from the postmodern vision of the waldving for the fundamental assumptions of
modern, industrialized world. In a holistic apprbdo a teaching/learning processes wholeness
interchanges with parts, from which again wholeng$srmed(Boardman, 1992)

In 1993, I.Sate (Latvia) wrote about a holistic approach to mgadp, pointing out that “a
holistic approach is oriented toward respectingdiverse individual links with the world and
toward seeking for diverse pedagogical solutionsdalogical education(Salte, 1993, 49)In
her further research, 1.S& associates holistic approach with a child-cewdtgraradigm which
today is the leading paradigm in the pedagogy t¥iaa

In music pedagogy, holism (veselums) has been detitby M.Sle. She sees holism éa
wholeness of diversitieghrough child’s personality that is a kind of wieésswhich develops

in active creative process of self-realizatiof&le, 2000, 157)

J.Miller identifies three basic principles of a istit approach to education: balance, inclusion
and connection. They account for the balance iduatian, establishing connections between
knowledge, the rational, balancing it with imagioatand intuition.

The historical development of holism, the basiagples of holism and education principles of
holism make it possible to conclude that holisntrémted non-linearly — as a process which is

changeable within its limits with openness chanastie of it. Owing to its diversity it allows
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looking at ordinary phenomena in education and gegw from different viewpoints. By all
these properties holistic approach to educatioblesaus to overcome drawbacks in educational
process, including those in developing and evaigagaching aids.

The analysis of investigations made by the abovetimeed scientists enables us to infer that
holism in education is treated as an integrative systematizing function of personality, as a
phenomenon of integrative individuality in the sture of a holistic conception of personality.

Holism is connected with both creativity and intagrg.

3.2.Development of a Holistic Approach-Based Pianbeaching Aid

In Latvia, at the level of basic education, piamtaught in music schools, private music schools,
with private tutors (part of them are certified thne Education Quality State Service, some do
not have such certificate), in institutions of ne® education (in children and creative work

centers), in schools offering a profession orientedic curriculum of general basic education

(schools providing in-depth music studies). Howewar have to point out the fact that the level

of skills and abilities of the beginners is quiteedse.

In Latvia, two ministries (the Ministry of Educaticand Science, the Ministry of Culture) are

responsible for the quality of education and, cgasetly, the normative documents regulating
what and how piano should be taught are differéhe Ministry of Education and Science is

responsible for comprehensive schools providindepth music studies.

The curriculum for music schools recommended byGkatre of the Industries of Culture and

Creative Education is aimed at further professi@aiication in the next stage of education. The
number of tasks in standards and program is sinfila@ common things in tasks are: mastering
the basic piano skills, the acquisition of elemenitsnusic language. Difference — collective

music making.

Though the differences exist, they are not esderdral the repertoire recommended for the
beginners is not different. Therefore the problehselecting the repertoire posed at teaching
the subject Music and piano playing are similar.

To meet the standards and regiurements of the agpeurricula of comprehensive schools at
developing teaching aids, The Ministry of Educatamd Science and publishers have worked
out the criteria of evaluation of teaching aids dhe principles of developing teaching aids.

Therefore, to elucidate how the evaluation critana principles of developing teaching aids are
implemented in life, a semi-structured interviewttwhead of the Group of the Textbook

Development and Quality of “Zvaigzne ABC” publiskefthe largest textbook publisher in
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Latvia), S.Buhanovska, was held. Five questionevpeepared for the interview and presented
to the interviewee before the interview. The quesiwere as follows:
* What does a concepteaching aid”involve?
* What criteria (indicators) indicate that a teachadis good?
* What criteria of teaching aid evaluation do thelghiers apply?
e What experience of developing and evaluating tewmchaids (similar, completely
different) do other countries have?
* In what does this experience differ from the evaduaof Your publishing house and/or
the evaluation accepted in Latvia?
The interview reveals that at developing textbotlles “Zvaigzne ABC” publishers are strictly
guided by the requirements of several normativeudwmmnts of the Republic of Latvia on
developing teaching aids, as well as by methodo&@giecommendations produced by Utrecht
University and Sterling University and publicatioofsthe International Association for Research
on Textbooks and Educational Media.
Before we start discussing the principles of depwlg teaching aids and doing their analysis, the
discrepancies in literature concerning the concepisciples of developingand criteria of
evaluationshould be mentioned. In this respect, S historical analysis of piano schools can
be used as the example, where the same parametecali@d bothevaluation indicatorgSie,
2003, 73)and principles of developingSie, 2003, 96)However, as M.Be’s approach to the
analysis of teaching aids has not been critical,she has sooner made a historical analysis by
stating facts, it would be more accurate to consttlese principles to be the principles for
developing a collection. Therefore, within the feamf this doctoral thesis the parameters of
teaching aids developed by Mi&Swill be analyzed as the development principles.
At developing a piano teaching aid for the begisnére following aspects were taken into
consideration:
* Philosophy of developing a teaching aid — holism;
e Standards and curricula developed in compliancé e normative documents of the
Cabinet of Ministers of the Republic of Latvia;
e Peculiarities of pupils’ individuality and age gmu
* Pilot project “Approbation of the Curriculum forx&Year-Old Learners”;
e Currently available textbooks;
» Teachers’ and parents’ opinions;

» Possibilities of polygraphy and publishers.
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3.3.Principles of Developing a Holistic Approach-Bsed Teaching Aid and Evaluation
Criteria
The author understands a holistic approach asrelffekind of activities which result in
experience and inspiration for a further activibglaare accompanied by positive emotions.
A holistic approach to developing a teaching aidldes us to design a teaching aid which could
be widely used in teacher's practice when they weith children who acquire the taught
material at a different speed and whose skillo&ifferent level, and also with children having
different needs for education. Textbooks of sugbetgnable a teacher to employ not only
narratives, they involve active activities as walliguess rebuses, to solve problem situations, to
write, clap, jump, draw and paint. Ways of makin textbook more widely applicable are being
looked for (e.g., adding a listening material, inet addresses of a reading or visual material,
creating the opportunity for writing in a book).
Thus we can infer that a holistic approach-basadhiaeg aid is the aid that inspires, teaches by
doing (by applying different methods), is human engnce-based, knowledge and learning-
focused, and facilitates the development of irgelice.
As in Latvia no investigation on developing teachaids and holistic approach-based teaching
has been done, currently the EEPG textbook evaluatiiteria, general pedagogical criteria of
VISC teaching aid evaluation, ISEC order and aatédivision into aspects) of encased set
evaluation are available.
Having analyzed the criteria of teaching aid eviidug we have to admit that they all are
positively child-oriented and focused on the evaduaof a polygraphic aspect. Nevertheless
some aspects do not comply with the philosophyefauthor of the doctoral thesis.
On summarizing the above said, we can infer thatesoporary education has positive examples
of applying a holistic approach, such as educasitamdards on piano playing developed by
schools themselves (in schools providing in-deptisimstudies), and curricula on playing the
instruments (including piano) in music schools. leger, the state standard in Music could be
still supplemented and improved, so that the ematicand intelligence sphere would be
reflected as a process not as the result.
Though standards and curricula are not being clthagg@resent, the principles of developing
and criteria of evaluation of a teaching aid in teetoral thesis are viewed broader and are
based on a holistic approach, which makes a tegchith more comprehensible for all those
involved in the educational process at the inisge (teacher, pupil, parents). Thus a piano
teaching aid becomes applicable during out-of-stlamtivities as well, not only during the

lessons.
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4. A HOLISTIC APPROACH-BASED TEACHING AID KLAVIERSP ELES
ABECITE DOREMI": ESSENCE AND EVALUATION

4.1.Characterization of a Developed Teaching Aid “Kavierspelesabeate DoReMi”

As the analysis of piano teaching aids (done inchdpter 1.2.) shows, teaching aids, too, are
teacher-centered. Within the framework of a contamragy child-centered paradigm a child is an
active participant of a teaching/learning procédserefore, at developing a teaching aid, we
have to speak about the openness to new and @&eiat®ractions and seek for ways of
incorporating stimulating activities into the comteby means of which a child could develop
independence, self-confidence, and which would igewepportunities for creative activities.We
also have to find ways of how to make a teachingpalygraphically qualitative in respect of
both colors and technical performance.

The philosophical basis of “Klaviersies abeate DoReMi” is the philosophy of holism, and the
following teaching aid development principles hdne=n taken into consideration: gradualness,
visuality, musical diversity, compactness, regtyariestheticism, the national-multinational,
perceptibility, correspondence to the age grouff;cseation, scientificity, which include both
didactic and polygraphic requirements.

The textbook “Klaviersgles abeate DoReMi” has 120 pages: it is colorful, boundairspiral,
with thin covers. In total, 88 melodies are incldde the book.

A teaching aid is designed as a textbook with fiamst of a workbook and has an added audio
disk of phonograms.

A teaching aid worked out by the author of the daadtthesis provides various games and plays,
which have been approved of and approbated amanghilidren by the author during her 16-
year-long pedagogical experience, and also by lgavifered concrete games to her colleagues
to approbate them in the course of two years. Dimeaption of “Klaviersplesabedate DoReMi”
focuses on elementary means of expression whidtirehireveal in the process of their practical
life and begin to instinctively use them in ordedemonstrate their emotions and moods.

The use of games and plays in the teaching/leapriocess (consequently also in a teaching aid)
corresponds to child’s age peculiarities, which @raracterized by great mobility, growing up,
development of coordination skills.

Traditionally, at teaching piano, rhythm is pai@ar attention to, however sometimes rhythm is
considered only within the limits of one compositiand usually is the correction of mistakes. A

more effective way of developing the sense of rhyik regular clapping rhythm exercises out
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and grouping them. Here clapping is understoodasptig hands on one’s knees. In this way
hands get prepared for playing the piano when é&acid has its own rhythm. This is why, in
addition to compositions, rhythm exercises are ddde¢he book.

In order a child, who cannot yet read, would besabl use the book, different symbols are
included in the textbook (e.g., symbol for accompemt, a symbol for a phonogram).

To determine the time and/or character of a contiposa child, either independently or aided by
a teacher, can write some eloquent or nice fornamah a triangular above each composition
given in the book.

As it was mentioned afore, the teaching aid has lwksveloped by applying a totality of 11
principles: visuality (1), gradualness (2), diversof a musical material (3), compactness (4),
regularity (5), estheticism (6), the national-nmuatiional (7), perceptibility (8), correspondence
to the age group (9), self-creation (10), scietitifi (11). These principles were treated broader,
taking into account holistic features. A teaching ia not only a source of information, but it
becomes an impulse for a further activity —it i®opo various use: not only during the process
of teaching/learning, but also in a family circledeamong friends.

To understand the context each principle has begtied in when “Klaviersgles abeate
DoReMi” was developed, each principle will be dissed individually.

1. Principle of visuality

In this case the principle of visuality is treatetbader, combining visual, aural and tactile
perceptions. For instance, mastering keys doesmmally confining oneself to just looking at
them, because knowledge about them is reinforceitidynteraction of various parts of a human
body: fingers, shoulders, elbows, joints, legs is ttontributes to memorizing keys, units of
rhythm, length of notes. The principle of visualityplies involvolvement of all sense organs. It
should be emphasized that all learning styles dmaacteristic of the beginners, but the
textbooks do not make effective use of them.

The size of notes in “Klaviersfes abette DoReMi” is larger than usual. The organizatidn o
compositions is as follows: there is one or two positions on one page. The book is colorful,
colors are bright, and each page has a slightitgn@he size of letters depends not only on a
learning style, but also on the age peculiaritifsaachild when it is important to perceive
information by eye. Colorfulness and big size nates helpful in the process of learning. The
tonality of each page has a double importanceptge has a pleasant visual layout and it is
better protected from note copying.

2. Principle of gradualness

The principle of gradualness in the textbook iswméd asgradualness when necessaiyhe

material is organized so that a pupil could undedthe material given some pages in advance.
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This stimulates and helps a pupil to learn indepatig, to acquire the taught material, to
develop one’s intuition, because:

1. Each new material includes much of the materialaed before;

2. Audio disk recording inspires learning of what & known.
“Klavierspeles abeate DoReMi” provides acquiring notes in two octaw@sultaneously: bass
cleft in a small octave and treble cleft in thestfioctave. Step by step, a child learns clefts,
fingering, length of notes, names of notes on tta&es, place of the notes on a keyboard,
alteration signs. A child gets introduced to melt@ysposing and note grouping.
3. Principle of a diversity of musical material
In total, 88 melodies have been used in “Klavielespabeate DoReMi”, from which 39 are
Latvian folk melodies, but German, English, Hungari Polish, Russian folk melodies and
compositions of individual authors have also bewsriuded in the book. These compositions
have two kinds of accompaniment: one is writtemates, the other, which is not duplicated, is
recorded in the audio disk.
The principle of a diversity of musical material tiated in the textbook from a different
viewpoint as well: compositions differ not only their genre, but also the degree of their
difficulty and suitability is various (e.gdo, re, mi are practiced and reinforced by playing six
songs). Thus, both a child and a teacher are aldeléct the most suitable one.
4.Principle of compactness
The principle of compactness restricts the numlieromnpositions and exercises used in the
book and, consequently, it helps to avoid overlogdhe content to be studied. Compactness
manifests itself in commensurate proportions ofuings and size of the book, which, in their
turn, contribute to creating the feeling of comfduting the educational process, when a child is
happy about how quickly and easily the new compmsitas been mastered.
Though “Klaviersples abedte DoReMi” incorporates more than 100 melodiesl(ding finger
exercises based on various folk melodies and medodf individual authors), the size of the
book is even smaller than A4 format and it has fpafes. Consequently, the book is not too
heavy for a 5-7 year-old child.
5.Principle of regularity
This principle emphasizes the requirement that ghecess of knowledge acquisition and
learning should be continuous. The musical matesfatKlavierspeles abeate DoReMi” is
supplemented by adequate tasks on music theonysesb
6.Principle of estheticism
The principle of estheticism in this case is deniatasd in two directions — in didactics and

polygraphy. If a teaching aid is designed accordmthe principle of estheticism, it is beautiful
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and in good taste polygraphy-wise. The visual imafgextbook remains in memory for a long
time at the level of feelings, calling back notaillst but good feelings. Quite often, a child’s
motivation to take up piano playing and do it fdoag time depends on it.

The accompaniments and phonograms of the compuosiéice developed with a touch of humor,
trying to avoid stereotypes about folksongs as amsitions in folk style, accompanied on folk
instruments and having authentic accompanimenediep the stereotypes about Latvian folk
music, accompaniments arranged in contemporarydraas but retaining the original beauty of
folk songs were written for phonograms and teashgieno accompaniment.

7.Principle of the national-multinational

“Klavierspeles abeate DoReMi” is written in Latvian, but alongside k&tn folk songs, folk
songs or children’s songs of six other nations iactuded in it. All songs whose original
language is not Latvian are given sub-titles irirtbeginal language so that the songs could be
recognizable and, if needed, could be listenedhtthe internet. For the first time (!), one folk
song, written in the dialect spoken in Latgale, baen included in a collection written in
Latvian. This is an attempt to broaden childrentsld outlook and teach them tolerance to what
is different. By incorporating the folk song in bate dialect, both the author of the doctoral
thesis and the author of phonograms show their desggect for Latgale, because they both were
born and received education in this region of Lat#y applying this principle the author strives
to create not only a feeling of vastness of thelavbut also teach pupils to try to find wide
expanse in their inner feelings.

8.Principle of perceptibility

To make the material included in the book easiepdmeive, attention should be paid to the
layout of this material (size of letters/notes,vdregs) so that it would help to understand the aim
set for compositions and tasks.

In “Klaviersgeles abeate DoReMi”, drawings not only depict and reveal tbesence of a
composition, but also attract attention to a neemté or contribute to reinforcing children’s
knowledge (e.g., they find and write down the nateswhich a bear-cub has left its sweet
footprints, because next to a keyboard there isaidg of a bear-cub holding a honey pot, but
on the keyboard its footprints are left).

9.Principle of correspondence to age group

One of the basic principles in pedagogy is taking &ge peculiarities into consideration. It
determines pupil’'s workload, pupil’s daily and l&is regimen, arrangement of subjects,
materials of the subject and teaching/learning foand methods as wdNuorinens, Tunala,
1999).
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P Paanane(Paananen, 2007)oints out that the recurrence of the melody ésahly variable at
the age of 5, transposing appears at the ageTdfe/range of melody and sounds of 5-7 year-old
children is wide, adhering to the tonalities — ranetric organization — ambiguous.

If a teacher knows psychological peculiarities apacific age group, he is able to better guide a
child to achieving the set aim, and the author tdahing aid can easier develop and compile a
teaching aid.

10.Principle of self-creation

This principle envisages active involvement in tthevelopment and supplementation of a
textbook. The author of the textbook “Klavietkgs abedte DoReMi” has provided the
opportunity for a teacher to supplement the boaloating to the individual development of a
child. The example of self-creation is an insegpade with blank staves where notes and clefts
can be filled in. There is a place where pupil’'snowstrument can be drawn. Composing of
rhythm, compositions and development of rebusestatong here.

11.Principle of scientificity

The basis of a scientificicity of “Klaviersfes abeate DoReMi” is observation, inquiry and
comparison. For instance, on page 6, the numbéned in a staff differs, and by comparing,
counting, observing, a child has to find which nemis the right one.

Though the names of the principles of developinggaching aid have not been altered, the
application of these principles in “Klavie&ps abeate DoReMi” is much broader than usual.
Holistic philosophy and a broader view on the tiiadal principles bring a textbook closer to a
holistic approach and enable to reveal drawbackiseobook, curriculum and standards.

On designing a teaching aid, the final result stido¢ its compliance with state regulated
standards and curricula. In the next sub-chaptéeaahing aid will be analyzed from the
viewpoint of how it corresponds to the tasks intidan standards and curriculum.

At designing a teaching aid, standards developeddhools providing in-depth music studies
and tasks set in Music school curriculum developgdthe Centre of Culture and Creative
Education Industries and needed for achieving tims a&ere taken into consideration. They are:
to promote the emotional, creative and intellectimlelopment of each child (in documents —
pupil), to perfect piano skills according to thedeof his abilities.

From the above said we can infer that a teachinlgcamplies with the aims set by the
curriculum and standards for mastering piano plyinprovides gradual and diverse acquisition
of knowledge, allowing the children to developlaiids of perception.

When the textbook was ready, an investigation veasex! out to evaluate whether the teaching
aid designed by the author of the doctoral thasts $or using in various piano learning spheres.

The method of expert opinions was applied for datkecting.
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4.2. Evaluation of a Teaching Aid

To make the research complete, this chapter will déth the evaluation of both the Baltic
textbooks on piano learning and the textbook “Keasjtles abeate DoReMi”, which will be
done according to the criteria developed for th&lwation of a piano teaching aids for 5-7 year-
old children.

The data about a holistic piano teaching aid far year-old children obtained through expert
opinion method will also be summarized and analyzed

On the whole, only one piano textbook complies waillthe developed criteria, and this book is
“Klavierspeles abeate DoReMi” developed by the author of the doctdhasis. Partly we can
agree with the assertion that a textbook in halistiderstanding is a restricting factor, a kind of
a frame; however, by writing this doctoral thesisl &y developing a piano textbook the author
has made an attempt to broaden the understandiogt @b piano textbook, about a piano
teaching aid and has tried to break common stgpoestthat piano lessons are only for playing
the piano. The book is also author’s attempt tagschool nearer to and better understandable
for parents.

The survey of expert opinions was carried out tofyehe significance and necessity for this
textbook. The method of expert opinions was apptednvestigate the quality of the object
under research and evaluate aspects of qualitycteay which the compliance of the researched
object with the set aims and tasks dependéBagner, Littig & Menz, 2009)n the context of
the research, the method of expert opinion wasnizgd as an individual and postal survey
method. Each expert studied the piano textbook+{oryear-old children individually.

The data obtained from the expert survey testifythe fact that, on the whole, experts’
evaluation of the designed piano teaching aid itipe and approving. They also point out
those aspects in the book which are good, innowatind holistic. The data obtained from
experts’ survey are a great contribution to thellataon of the book because they prove the
reliability and significance of the selected phdpkical approaches and empirical research
constructions used at developing the textbook. pbstive evaluation of experts shows that
“Klavierspeles abeate DoReMi” can be used for teaching piano to thgroeers in all curricula
and standards, as well as in private practice.
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CONCLUSIONS

1. The results of the analysis of piano teaching delgeloped by the Baltic authors

enable us to conclude that none of the analyzedns@vano schools for the
beginners allows the senior pre-school age anajwuhool age children master
piano without constant teacher’s assistance.

Consequently, when a contemporary teaching aideweldped, it should be based on a

philosophical approach and the following recomméinda should be implemented:

Repertoire should be supplemented by music of vargenre and time;

Different kind of activities(e.g., drawing/paintingtudying instruments, writing notes),
which would add to the methods and techniques imsadextbook, should be included in
a textbook;

The sequence of mastering compositions should eralplupil to learn some pieces in
advance without teacher’s assistance and the usesofeaching aid should stimulate
pupil’s interest in broadening his mental outlo@kgrk independently and reveal new
things by asking questions;

Note font should correspond to the peculiaritiepwbil’'s age group (small notes are not

acceptable for the beginners).

The analysis of teaching aids made according toqthadity criteria developed by EEPG and

“Zvaigzne ABC” publishers allows us to infer thaese criteria are too broad and too general,

because they are intended for the evaluation afhteg aids of different subject groups and,

consequently, other development principles anduewin criteria should be developed for the

evaluation of piano teaching aids, so that theydoeflect specificity of piano teaching subjects

and could comply with pupils’ interests and meaedirtineeds during the process of mastering

piano playing.

2. The results of the research, in which 317 respasdparticipated, show that

during their pedagogical activities teachers evalt@aching aids and try to find a
textbook most valuable and suitable for each pegiagb situation, which

corresponds to a teacher’s role in a new educatévadigm —to inspire, to be
enthusiastic, to help a child learn. The resultparents’ survey testify to the fact
that a teaching aid would be productive, if it Hesen written in a language
understandable for a pupil (native language). Achew aid should be

comprehensible not only for a teacher, but alsodopils and their parents,
therefore explanation of theory and audio matesalsuld be added. A teaching

aid for instrument playing should be developed &kirtg into consideration
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pupils’ age peculiarities and should envisage miy playing the instrument, but
also diversifying of activities, e.g., clapping otliythm, marching rhythm,
singing songs, writing, listening to music, drawiagd painting. The emotions
that the use of a teaching aid may create shostdls taken into account.

3. To work out principles for the development of aiiid approach-based teaching
aid the notion of holism has been investigated.ra&ditional and a holistic
philosophy of developing piano teaching aids wemmpgared and their
comparison allows us to conclude that a holistipragch-based teaching aid:
inspires a pupil, a pupil acquires knowledge byndo{by applying diverse
methods), is human knowledge-based, focused ondéniag experience and
learning. A holistic teaching aid is based on ebgrere which a pupil can analyze
and develop his own unique skill.

4. To develop a holistic approach-based piano teachidghe application of the
following didactic and polygraphic principles isaessary:

Principle of gradualness;

Principle of visuality;

Principle of musical diversity;

Principle of compactness;

Principle of regularity;

Principle of estheticism;

Principle of the national — multinational;
Principle of perceptibility;

Principle of correspondence to the age-group;
Principle of self-creation;

Principle of scientificity.

5. To evaluate a holism philosophy-based piano tegclaid for 5-7 year-old

children the following evaluation criteria are nedd
The use of a teaching aid promotes the developwieohild’s intellectual, emotional,
creative abilities;
A teaching aid involves the use of different kiredgerceiving music (aural, kinesthetic,
tactile, visual);
The use of a teaching aid contributes to the dewedémt of the experience of musical and

creative activity;
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When using a textbook, a pupil can get acquaintgd hatvian folk songs and gain
understanding about music of other cultures as, well

A teaching aid can help a pupil to qualitativelguaice basic piano skills;

A teaching aid can help a pupil to acquire elemaiftsnusic language and kinds of
creation;

The format of a textbook complies with the develepinlevel of 5-7 year-old child’'s
perceptibility;

The use of a teaching aid enables a child to easi@rol himself, to be self-organized, to
be motivated,

A teaching aid enables parents to help a child;

A teaching aid can be used for out-of-school ai#isi (e.g., when preparing home
concerts);

A teaching aid enables a child to be an activei@pant of various activities during the
teaching/learning process (e.g., at determining tihre and character of a selected
composition);

Texts and language of a text book are comprehen&bh child;

Methods used in the text book are diverse.

6. Expert opinion data obtained from their evaluataira holistic approach-based
piano teaching aid for 5-7 year-old children shdwatttheir evaluation of the
developed piano teaching aid is positive and appgwand they also point out
good, innovative and holistic aspects in it. Datdded by expert opinions are a
significant contribution to the evaluation of thext book and testify to the
reliability and significance of philosophical appohes and empiric research
constructions used for the development of the t@itb Experts’ positive
evaluation indicates that “Klavierdps abeate DoReMi” has been developed by
taking aspects of holistic philosophy into consadien. It can be used for
educating the beginners in all curricula and stedglaand private practices as

well.
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